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To: Dr. Mike Riggle 
From: Rosanne Williamson 
Re: Curriculum Report 
Date: January 23, 2019 

Purpose: 
The attached curriculum reports are being presented for the Board’s review 

Background: 
The reports are a function of our ongoing Educational Planning Process (EPP) 
through which departments systematically review their entire curricula during a 
five-year period.   

Process:  
Curriculum Planning Strategy 7010  Policy  and its  Procedures : 
Instructional Supervisors of like departments have worked together, whenever 
feasible, to align their review cycles and to share common issues and 
observations.  

Each department report indicates which courses were reviewed during the past           
year and a brief description of the process used for that review. If there were               
additional initiatives outside of the review process, these are noted as well. Also             
included is an evaluation of any new courses after three semesters of            
implementation, if applicable. 

1

https://www.glenbrook225.org/Media/BOE/Policies/Section%207000/7010-Curriculum-Planning-Strategy.pdf
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To:  Dr. Rosanne Williamson 

From:  Dr. Ed Solis, Associate Principal 

cc:  Dr. John Finan, Principal 

Re:  Curriculum Reports 

Date:    November 2018 

  

Attached are the department reports from the Educational Planning Process as part of 

District 225’s curricula review.  Departments worked throughout last year and into the 

fall semester evaluating curricula, instruction, resources and the impact on student 

needs, achievement and post-secondary plans.  Key themes and highlights from the 

reports are as follows: 

  

● Departments have continued to focus on alignment of curriculum to the College 

Readiness Standards, College and Career Readiness Benchmarks, Common Core 

State Standards, discipline specific standards such as Next Generation Science 

Standards, and World Readiness Standards from the American Council on the 

Teaching of Foreign Languages. 

 

● Each Instructional Supervisor has worked with their teachers in designing and 

implementing assessment instruments to meet the requirement of two type 3 

assessments for the Performance Evaluation Reform Act (PERA). 

 

● The PE Department has continued to develop and implement pre and post fitness 

testing for students per state requirements. 

 

● GBN has collaborated with GBS on implementation of curriculum and for new 

course proposals when appropriate.  

 

● The World Languages Department continues to incorporate performance-based 

assessments into each level of the curriculum to promote speaking, proficiency 

and cultural competence. 

 

● The Math Department explored ways to further develop the Computer Science 

offerings. 

 

● Each department examined how the electronic gradebook reflects and 

communicates the assessment of student learning. 
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CTE: TECHNOLOGY EDUCATION 

Introduction 

 

Courses reviewed during past year 

Welding 161 & Advanced Welding 261 

Small Engines 161 

Principles of Science and Technology 163 

 

Process 

The review process for all of the above courses followed the District #225 Board of 

Education review model.  The Curriculum Review Committee was comprised of the 

Technology Education curriculum team members and the team consulted with the 

Instructional Supervisor as part of the process.  The teachers reviewed the course goals, 

curricula, requirements, resources, and other information specific to the course. 

 

Additional initiatives (outside of review process):  N/A 

 

Report Schedule 

November 

2019 

November 

2020 

November  

2021 

November 

2022 

November 

2023 

Automotives: 

161, 261, 361, 461 

Architecture:  

363 & 463 

Metals:  

161 & 263 

Woods: 161, 

261, 361 

Welding:  

161 & 261 

Game Design 

and Theory: 161 

& 261 

PLTW Civil 

Engineering 

& 

Architecture 

373 

 Construction 

Skills for 

Service 161 

Small Engines: 

161 

PLTW Principles 

of Engineering 

273 

   PLTW Intro to 

Engineering and 

Design 173 

    Principles of 

Science and 

Technology 163 

  

Approximate percentage of curriculum to be reviewed 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 2023 

34% 14% 10% 18% 24% 
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Course or Initiative:  PLTW Introduction to Engineering and Design 173 

 

Findings 

Project Lead the Way (PLTW) Introduction to Engineering Design (IED) is the first of 

four PLTW courses offered at Glenbrook North High School.  Students dig deep into the 

engineering design process, applying math, science, and engineering standards to 

hands-on projects. They work both individually and in teams to design solutions to a 

variety of problems using 3D modeling software, and use an engineering notebook to 

document their work. The units covered in the curriculum include basic design 

principles, technical sketching, computer-based drawing, statistical analysis, reverse 

engineering, modeling, research and product design.   The curriculum continues to be 

updated to provide in-depth hands on learning opportunities utilizing the 3D printer, 

laser engraver and print cut machines.  

 

Over the last five years on the end of the year course exam, (which functions like an AP 

test), 64% of students scored in the 7-9 range.  Students earning qualifying grades (7-9 

range) may earn engineering-related college credit, preferred admissions status and/or 

scholarships with college partners across the country. 

 

Over the last few years enrollment in IED has remained consistent; however, this year 

we have seen an increase in the number of female students.  The class makeup is 

approximately 30% female and 70% male.  

 

Recommendations 

● Continue to develop instructional strategies to deliver the PLTW curriculum that 

is in line with industry standards and practice. 

● Continue to utilize the prototyping resources and future technologies in a way 

that supports the content and curriculum of the course. 
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Course or Initiative:  Welding 161 & Advanced Welding 261 

 

Findings 

Welding 161 is an introductory course in metal fusion where students learn basic 

techniques of oxy/acetylene gas, electric arc welding, and metal inert gas welding. 

Within these processes, the students fuse mild steel together. They use the various 

welding applications to test and perfect their stringer beads and various welded joints. 

Students learn how to cut and prepare material using an OAW cutting torch, plasma 

cutter, horizontal band saws, hand shears, and a hydraulic shear. Students test their 

weld strength and sealing capabilities by measuring and calculating the tensile strength. 

 

In Advanced Welding 261, students learn more complex forms of welding, such as TIG 

welding, which allows them to weld different types of metal such as  aluminum and 

stainless steel. Students review the level 161 curriculum by practicing, followed by 

presenting demonstrations and providing one-on-one assistance to their peers. For their 

final exam students research, they are asked to design (create blueprints and materials 

list), and fabricate an object of their choosing. 

 

To better align with industry and post-secondary education, the curriculum needs to be 

continually updated to include new techniques, industry-specific software, community 

college visits, and field trips to manufacturing facilities. 

 

Recommendations 

● Plan field trips to local community colleges that offer welding programs and site 

visits to manufacturing facilities. 

● Offer more opportunities for students to choose their welding projects based on 

detailed photos and plans to increase engagement while keeping the integrity of 

the welding trade. 

● Develop strategies to increase female enrollment in welding. 

● Partner with Oakton to offer dual credit in Advanced Welding 261. 
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Course or Initiative:  Small Engines 161 

 

Findings  

Small Engines 161 is an introductory course where students learn shop safety, proper 

use of hand tools, engine fundamentals, and basic maintenance on small engines (single 

cylinder engines, L4 engines, V6 engines, V8 engines, etc.). Course enrollment in Small 

Engines is primarily freshmen since students interested in autos, grades 10-12, 

primarily enroll in Automotives 161. The engine is one of the most sophisticated systems 

in a modern vehicle, which might be more beneficial if directed toward upper-level 

automotive students, such as Automotives 261, 361, and 461.  

 

Recommendations 

● Archive Small Engines 161 and allow all grade levels to enroll in Automotives 161. 

● Integrate Small Engines 161 curriculum into the upper level automotives courses 
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Course or Initiative: Principles of Science and Technology 163 

  

Over the past several years, the Instructional Supervisors from Science and Career and 

Technical Education have met with the instructors to discuss the current curriculum, 

enrollment, target audience, and sectioning regarding Principles of Applied Science and 

Technology 163, Sci-Tech, course. The essential questions identified include the 

following: 

 

1. Does the course provide a hands-on, challenging learning environment that 

meets the needs of a variety of learners? 

2. What efforts can be done to increase female enrollment in the course? 

3. Does Sci-Tech meet the recommendations of the Next Generation Science 

Standards? 

4. What are the possible alternatives to staffing and registration, if any, for the 

course while still maintaining the dual departmental credit in Science and CTE? 

  

Findings 

● Hands-on and problem-solving experiences that integrate all of the STEM 

components of science, technology, engineering and math are designed to allow 

students to collaborate in teams of typically four students.  The engineering 

challenges afford students the opportunity to set expectations that meet or exceed 

the requirements of the project in addition to allowing students the opportunity 

to self-design and build their prototype.  This experience is not only challenging 

academically, but the group atmosphere adds a dynamic in which students need 

to recognize the value of a cohesive team as well as individual accountability.  

● Self-assessment is utilized on year-long projects to help keep students focused on 

their progress. Self-assessment is ongoing throughout the school year.  Students 

assess their personal goals and make adjustments as needed.  Throughout this 

process, the instructors provide in-class feedback as well as written and verbal 

responses to students’ self-reflections.  The “conferences” take place in class and 

offer guidance with regards to concept application and project design.  In 

addition, these conferences serve as a platform to discuss both individual and 

collaborative successes and struggles. 

● In the past, Sci-Tech has supported a heterogeneous group of students including 

individuals from special programs such as Special Education and Off-Campus.  In 

addition, the academic range has varied from the Team level student to Advanced 

Placement students. The students in the course are primarily male.  Over the past 

two school years, one section of Sci-Tech has been offered, however 35 and 55 

students have requested the course in 2017 and 2018 respectively.  Because one 

section has been offered, the students have been enrolled based on prerequisite, 

credit, or academic need.  As a result, the population has become much more 

homogeneous with regards to science and math background.  The students in 

Sci-Tech, over the past two years, have primarily struggled academically in 

traditional science courses and have enrolled in Sci-Tech as an alternative to 

Chemistry and/or Physics. 
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● The enrollment in the Sci-Tech course is dominated by males.  However, due to 

the retirement of the longtime CTE instructor, a new CTE teacher has joined the 

Sci-Tech curriculum team; she is female.  This assignment will, in an ideal 

situation, increase female interest in the physical sciences and technical 

education courses.  

● The Sci-Tech course, due to its significant amount of student choice and 

student-driven inquiry, naturally emphasizes the Science and Engineering 

Principles of the Next Generation Science Standards (NGSS).  These principles 

include Developing & Using Models, Using Mathematical and Computational 

Thinking, Constructing Explanations & Designing Solutions, Obtaining, and 

Evaluating and Communicating Evidence.  In addition, the curricular design of 

the course develops connections among other programs in the building including, 

but not limited to, Project Lead the Way, Welding, Woods, Architecture and 

Design, Metals, and core science curriculum in both chemistry and physics.  As a 

result, the infusion of the NGSS Cross Cutting Concepts is inherent.  Cross 

Cutting Concepts include Patterns; Cause and Effect: Mechanism and 

Explanation; Size, Proportion and Quantity; Systems and System Models; Energy 

and Matter: Flows, Cycles, and Conservation; Structure and Function; and 

Stability and Change. 

● Several options were discussed regarding staffing and registration: 

○ Offer multiple sections of team taught Sci-Tech course based on students 

request.  This option offers a 0.5 credit in science and 0.5 credit in CTE, 

continues to promote STEM at GBN, supports an interdisciplinary 

approach to teaching and learning, and best meets the needs of students 

and their academic requests. 

○ Restructure Sci-Tech to serve approximately 40 students per section using 

an alternating team teaching approach.  Because Sci-Tech offers individual 

choice with regards to projects, students are working in a variety of spaces 

in the classroom and machining rooms.  Supervision of 40 students may 

be difficult without a complete course redesign.  However, this option 

limits the interdisciplinary approach to teaching and learning.  

○ Assign a single teacher to Sci-Tech.  This would eliminate the dual credit in 

CTE and Science. This option eliminates the interdisciplinary approach. 

  

Recommendations 

● Continue to provide a hands-on learning environment that relies on individual 

and team efforts.  Make adjustments to projects to meet the needs of the students 

with regards to interests, experience, and ability levels. 

● As the schedule allows, continue to build the cooperative curriculum team that 

includes both a male and female teacher role model.  Use this team to expose 

female students to the course along with other courses in the physical science and 

technical education disciplines. 

● Continue to practice the Science and Engineering Practices and deliberately 

infuse the Cross Cutting Concepts of the NGSS into the current curriculum. 
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These skills help to mold life-long learners, critical thinkers and problems 

solvers. 

● Determine sections based on student registration numbers.  This approach not 

only best serves our students, but provides a truly interdisciplinary approach to 

science and technical education.  
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CTE: BUSINESS 

  

Introduction 

 

Courses reviewed during past year 

Sports Management 161 

Keyboarding 161 

Advanced Career Placement 161 

  

Process 

The review process for all of the above courses followed the District #225 Board of 

Education review model.  The Curriculum Review Committee was comprised of 

Business curriculum team members and the team consulted with the Instructional 

Supervisor as part of the process.  The teachers reviewed the course goals, curricula, 

requirements, resources, and other information specific to the course. 

 

Additional initiatives (outside of review process):  AP Computer Science 

Principles 

  

Report Schedule 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

Marketing 

161 

Management 

& Leadership 

161 

Accounting 

161 

Consumer Ed 161 Sports 

Management 161 

Computer 

Apps 161 

Business Law 

161 

Adv Business 

Topics 261 

Consumer Ed G 

161 

Keyboarding 161 

 Introduction 

to Business 

161 

Entrepreneurs

hip: Business 

Incubator 163 

Honors 

Consumer Ed 171 

Advanced Career 

Placement 161 

   AP Computer 

Science 

Principles 183 

 

 

Approximate percentage of curriculum to be reviewed 

November  

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

13% 20% 20% 27% 20% 
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Course or Initiative:  AP Computer Science Principles (new program update) 

Findings 

AP Computer Science Principles is offered to students in grades 10-12, and covers seven 

key ideas in computer science: Abstraction, Algorithms, Creativity, Data and 

Information, Global Impact, the Internet, and Programming. The course aims to 

develop computational thinking skills and generates excitement about career paths that 

use computing. The course involves numerous paired programming projects, and allows 

for the development of both app and program development. The students learn the 

programming language JavaScript, which will be utilized to complete their AP 

requirements. 

 

Collaborative work is ongoing between the CTE and Math departments at GBN and GBS 

to ensure the most effective curriculum is being taught. Summer curriculum projects 

were completed in the summer of 2018 which included a week-long Code.org workshop 

focusing on curriculum, as well as meetings between the two departments to establish 

more unified and refined unit projects and assessments. 

 

There is currently a national push to make computer science more readily available to 

students of all backgrounds, and this course allows students to enroll in a computer 

science course with minimum prerequisites. This course also strikes a balance among 

our current computer science offerings in that it goes beyond just programming and 

addresses many other key components of the field, including the global impact of 

computing, understanding how the internet works, and explaining the importance of 

cybersecurity in an increasingly computer focused world. 

 

On the Project Lead the Way end-of-course assessment, 92% of students scored between 

7-9. Students earning qualifying grades (7-9 range) may earn computer science college 

credit, preferred admissions status, and/or scholarships with college partners across the 

country. On the AP Computer Science Principles Exam, 95% of students scored between 

3-5. The national average in this range was 73%.  

 

Recommendations 

● Continue to evolve the curriculum to reach all students, despite their knowledge 

of computer science. 

● Continue collaboration between GBN and GBS while focusing on best practices in 

the field and maintaining up to date content and curriculum. 

● Research new course offerings in Computer Science. 
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Course or Initiative:  Entrepreneurship: Sports Management 161 

  

Findings 

In this 9-12 grade course, students perform many tasks in the area of management as if 

they worked for a college athletic department or small professional team. As part of the 

process, students design promotional materials, research and present on current events 

in sports management, debate on sports topics relevant to management, and complete 

an online simulation where students manage various aspects of a game or event, 

including concessions, tickets, and staffing.  Students participate in creating and 

managing a real world event at Springfest that benefits a local charity. Guest speakers 

and a field trip to local colleges like Northwestern University are key components of the 

class to insure the curriculum remains as current as possible.  

 

Recommendations 

● Continue to work with colleges and professional teams to enrich curriculum and 

provide real world advice to students. 

● Continue to provide opportunities for students to simulate management 

techniques, create marketing materials, and design innovative ideas to enhance 

the fan experience. 
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Course or Initiative: Keyboarding 161 

  

Findings 

Keyboarding is a one semester Business Education class that is only offered in summer 

school.  Students learn the alphabetic keyboard, numbers, symbols and the numeric 

keypad with emphasis on speed and accuracy.  Principles of composing professional 

business documents (letter, memo, resume) are also taught. 

 

Recommendations 

● Continue to offer the course in summer school and update the curriculum as 

needed.  
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Course or Initiative: Advanced Career Placement 161 

  

Findings 

This course is a cooperative work-study program designed for junior or senior students 

wishing to work part-time and receive school credit. This program requires on-site 

training with an approved cooperating employer and an evaluation of work performance 

by a school coordinator, each grading period. Currently, students who are part of the 

District Office’s Public Relations Internship Program are enrolled in this course.  

 

Recommendations 

● Research the internship course offered at Glenbrook South to see if it would meet 

the needs of Glenbrook North students.  
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 CTE: FAMILY & CONSUMER SCIENCE   

 

Introduction 

 

Courses reviewed during past year 

Psychology of Living 161 

 

Process 

The review process for all of the above courses followed the District #225 Board of 

Education review model.  The Curriculum Review Committee was comprised of the 

Family and Consumer Science curriculum team members and the team consulted with 

the Instructional Supervisor as part of the process.  The teachers reviewed the course 

goals, curricula, requirements, resources, and other information specific to the course. 

  

Additional initiatives (outside of review process): N/A 

 

Report Schedule 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

Fashion & 

Interior 

Design 161 

Introduction 

to Culinary 

Arts 161 

Introduction 

to Human 

Growth 161 

Fashion 

Construction 

Studio 161 

Psychology of 

Living 161 

Fashion 

Design 

Studio 461 

Culinary Arts 

261: Baking 

and Pastry 

Educational 

Foundations 

261 

Fashion 

Construction 

Studio 261 

 

FCS Career 

163 

Culinary Arts 

361: Catering 

& Meal 

Preparation 

Advanced 

Educational 

Foundations 

361 

Fashion 

Construction 

Studio 361 

 

 Senior Foods 

161 

Teaching 

Internship 

461 

  

  

Approximate percentage of curriculum to be reviewed 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 2023 

20% 27% 27% 20% 6% 
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Course or Initiative: Psychology of Living 161 

  

Findings  

Psychology of Living is a junior/senior level course that centers on teen issues such as 

depression, suicide, grief, post traumatic stress disorder, drugs, alcohol, mental illness 

and death. These topics are taught through lecture, discussion, guest speakers and field 

trips.  The guest speakers share real-life experiences in the following areas of cancer 

survivors, an AIDS educator, organ and tissue transplant recipients, drug addicts, sexual 

assault survivors, US military veterans, and gay/transgender teens. The class currently 

takes a field trip to the funeral home to help students understand the processes of what 

occurs after death.  

 

Some students find it difficult to openly participate during classroom discussions; 

however, they have reported they are having more conversations at home about the 

topics covered in class, which has opened lines of communication between students and 

parents. The course remains an important option for our students to understand the 

social and emotional needs of young adult life.  

 

Recommendations 

● Research additional speakers to discuss the issues of cancer, post-traumatic 

stress disorder, sexual assault on college campuses, and depression. 

● Invite specialists to teach students the signs of mental health and mental illness 

along with the resources available to them. 

● Investigate other options for activities supporting wellness (yoga studio, 

meditation studio). 

● Integrate teacher-guided journaling to allow students the opportunity to express 

themselves without feeling apprehensive about sharing in a group discussion.  

● Use Google Classroom to post resources available to the students and their 

parents. 
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ENGLISH 

 

Introduction 

 

Courses reviewed during past year 

English 463 GT 

English 463: Self, Society & Media 

English 463/473: Humanities 

English 463/473 Contemporary Social Themes 

English 483 AP Literature and Composition 

Team Program Courses 

 

Process 

The English Department’s review process for all of the above courses followed the 

District #225 Board of Education review model. This collaborative effort included the 

teachers of senior English, the reading specialist, the ARC staff, and the Instructional 

Supervisor for English.  All involved examined the current curricula and recommended 

changes as necessary.  Included in this process were the review of course goals and 

essential questions, curriculum, state standards, resources, PERA requirements and 

current teaching pedagogy. Teachers attended conferences, read professional journals, 

and participated in district and school professional development activities throughout 

the process. 

 

The school’s initiatives on meaningful work and community mindsets tied directly to the 

curricular and instructional goals of the English Department. Several departmental 

professional development days combined introduction of new voices and texts with 

ideas for implementing relevant curriculum to students.  Important discussions of how 

to create classroom community and what made homework meaningful ensued. Final 

exams across all senior courses were compared and considered for relevance to course 

goals. Additionally, attention was paid to equalizing rigor horizontally across all senior 

exams and to adjusting vertical rigor and appropriate skills development across the four 

years. Discussions always returned to meaningful assessments and the central question: 

Are we testing what we believe matters most to students and their development as 

English students?  Reading, writing, listening, and oral communication goals are the 

focus of teachers of senior English courses with continued emphasis on critical thinking. 

Reflecting on past practice, teachers prepared for any needed revisions to current 

instruction and curriculum. Teachers generated and shared activities during the year to 

apply to all levels of instruction.  

 

As part of the process, the teachers considered the need for encouraging constructive 

public discourse within our classrooms and the need to provide intentional 

opportunities for close listening and sharing. We continue to consider appropriate use of 

electronic devices during instruction versus the importance of classroom interactions 

without devices present. Teachers considered those activities that were best suited for 

using technology and those that were best left for face-to-face interactions. When 
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appropriate, teachers continue to use the suite of Google tools and Turnitin to enhance 

student learning.  

  

 Report Schedule 

November 

2018 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

English 463 GT 

 

English Electives English 163 GT 

 

English  263 

GT 

English 363 

GT 

English 463: 

Self, Society & 

Media 

 

English 463/473: 

Humanities 

 

English 463/473:  

Contemporary 

Social Themes 

Public Speaking 

 

Introduction to 

Journalism 

 

Foundations of 

Writing 

 

Creative Writing 

English 163 

 

English 263 English 363 

483:AP 

Literature and 

Composition 

Reading Skills 

Development 

162,163 GT, 263 

Honors 

Freshman 

English 173 

 

Honors 

Sophomore  

English 273 

Junior A.P.  

Language 

English 383 

 

 Approximate percentage of curriculum to be reviewed 

November 

2018 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

20 20 20 20 20 

 

Additional courses to be reviewed this year: 

Team Program courses 

 

Findings (for all senior courses) 

At Glenbrook North, a cornerstone of the senior English experience is the chance to 

choose a course from multiple options.  Whereas previous years of English only offer one 

standard English course (offered at different levels), we believe that 12th graders benefit 

from the chance to choose an English course that might appeal to a more specific student 

interest.  Thus the suite of senior courses include the traditional course selection of 

English Literature and Composition (Self, Media and Society) in addition to a Humanities 

offering and a Contemporary Social Themes offering. At the same time that we promote 

these choices, as part of the review process, we also recognize that there is value in 

common senior English experiences across different preps.  
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Measures taken to provide common experiences across all senior courses:  

•College Essay Writing Workshops for all senior English courses are well received across 

all preps and students levels. David Boyle and the ARC staff attend each senior offering 

during the first two weeks of school in order to address student concerns and questions as 

they enter into the college admissions process.  

 

•An emphasis on teaching the personal essay is made across all senior preps in order to 

assist students in their writing of college admissions essays.  

 

•The use of The Critical Thinking Institute’s pamphlet Understanding the Foundations of 

Ethical Reasoning is now not only a core experience in the Humanities curriculum, but a 

core experience for every senior English student.  

 

•The Education Seminar is a common core experience across all senior classes with a 

project-based second semester final exam. 

 

Important senior course changes since the last curriculum review:  

•English 463 Seminar served as a course for students in need of more writing skill work. 

After much discussion, the Seminar course offering has been archived. The existence of 

this course meant adding an additional level of English to the senior year and the 

Instructional Supervisor determined that the added level was unnecessary. 

 

•Three years ago, the AP Language and Composition course moved from the senior level 

to replace the junior honors (373) offering with 383 or AP Language and Composition. 

This move follows the course sequence used by most schools in the area and allows 

students to choose an English AP offering in both their junior and senior year.  

 

Recommendations for All Senior Courses 

•All senior courses will engage in an examination of their course essential questions. This 

examination will include a review of 9th - 11th grade essential questions with the goal of 

creating a natural extension of the course of study across four years.  

 

•All senior teachers should review their incorporation of the research process into their 

particular courses. After the culminating junior research paper experience, what is an 

appropriate next step concerning research for seniors?  

 

•Extend the use of the STAR reading assessment to include all students every five years, 

including seniors. These assessments assist with course recommendations, identify 

students who are in need of support, provide data for IEP meetings and inform teachers of 

areas where students need additional instructional assistance. In particular, including 

senior data will assist the special education department in deciding whether to transition 

students from Special Ed to general classes and assist student services in placing transfer 

students at the level most appropriate to their skills at GBN.  

 

•All teachers will continue to reflect on homework practices and gradebook practices 
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across common preps to ensure that student grades are representing the work that 

teachers find most meaningful. 

 

•Curricular teams will continue to participate in professional development to focus on 

meaningful work, best practices in writing instruction and meaningful final exams. 
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Course(s) or Initiative(s):  English 463 GT and English 463 Self, Society and Media 

 

Findings 

The review process started by examining English 463 GT and English 463 Self, Society 

and Media. These courses represent the next in sequence courses that many students at 

the regular level choose as their elective (other course electives such as Humanities or 

Contemporary Social Themes are also options). These courses serve students according 

to their abilities. English GT serves the students coming from the TEAM program, 

English 463: Self, Society and Media serves the students from English 363. After 

discovering that these courses had strayed in content from one another during the last 

curriculum review, a determination was made to re-integrate the curriculum. We 

concluded that the inclusion of regular level texts at the GT level benefits students. 

Students are engaging successfully in the content and a feeling of knowing they are 

reading the same texts as their classmates at other levels is helping instill academic 

confidence. For example, all students in these courses will read Tim O’Brien’s, The 

Things They Carried. These students also all engage in The Education Seminar which 

results in a project-based second-semester final exam consisting of a graduation speech 

that looks back at personal achievements and forward to future hopes and dreams 

specific to learning.  

 

Recommendations 

• The teachers of these senior courses will examine the current essential questions and 

work to refine this list in a way more specific to senior year and the common curriculum. 

Greater emphasis will be placed on a coherent year-long inquiry as well as appropriate 

pairing of core works with cluster questions.  

 

•The senior curricular teams should continue to explore new texts. Part of this process 

includes reading new novels. The team will continue to generate a list in the spring and 

again select text/s to read over summer break. 

 

•In upcoming school years, teachers will implement new texts into their course. The 

novels will be chosen from an existing list of texts for seniors. The goal is to create 

opportunities for fresh voices and a dynamic reading list, while continuing to stress 

unity among the courses. 

 

•Teachers should continue to monitor the loss of the English 463 Seminar course as a 

choice in order to determine the impact on students.  
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Course or Initiative: English 463/373 Humanities 

 

Findings 

The Humanities course includes a focus on integrating art, ethical reasoning, world 

literature, and social justice. Students examine the role of art in our society leading to 

increased student awareness of the world and the human response to issues of injustice. 

The course has developed into a unique learning experience.  

 

In addition to novel study, a unique component of the Humanities experience includes 

the use of a student sketchbook.  The sketchbook allows for an alternate method of 

response to literature and ideas that incorporate visual elements as well as more 

standard written responses.  Students engage in contemporary readings from a variety of 

news sources to keep abreast of current issues. In addition, students are required 

quarterly to attend out of the classroom experiences, such as art performances, lectures, 

etc. Students respond to these events sharing insights, questions raised, and lessons 

learned as a regular component of the class.  

 

Recommendations 

• The Humanities team will continue the use of the common texts including Burial at 

Thebes, In the Time of the Butterflies  and Things Fall Apart. Teachers will plan lessons 

and incorporate research and writing projects. 

 

•Teachers will continue to develop sketchbook assignments that provide a combination 

of creativity and critical thinking in conjunction with core texts/units. Teachers will 

assist students in finding appropriate out-of-class events for enrichment purposes. 
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Course or Initiative: English 463/473 Contemporary Social Themes 

 

Findings 

Contemporary Social Themes has undergone many changes in the last five-year cycle. 

What was a co-taught class by teachers from the English and Social Studies Departments 

is now taught only by an English teacher with a heavy social studies/sociology 

component. Since the last review cycle, the course has shifted from culminating in a 

Community Action Project to a project-based final exam where students create 

interactive exhibits for a Gallery of Conscience that is displayed in our English Resource 

Center for approximately a week at the end of the year.  Each gallery exhibit is a result of 

several weeks of study of a contemporary social issue. Topics are student-generated with 

teacher approval and guidance. This exhibit experience is open to students across GBN 

and many teachers outside of the Contemporary Social Themes course bring their classes 

to engage with the interactive projects.  

The course instructional team has collaborated to ensure cohesiveness of course goals 

and content across different teachers.  

 

Recommendations 

•Teachers of the course should continue their ongoing development of curriculum to 

address themes of gender, race, class, identity, etc. while also incorporating current 

events in order to ensure high relevance to our world today.  

 

•Teachers will continue to emphasize non-fiction texts after reading Arthur Miller’s An 

Enemy of the People in conjunction with their reading of Paul and Elder’s Critical 

Thinker’s Guide Understanding the Foundations of Ethical Reasoning.  

 

•Teachers will refine their use of student blogs as a central writing component of the 

course.  This student writing is public and encourages students to find and use their 

public voice.  
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Course or Initiative:  English 483 AP Literature 

  

Findings 

The AP courses attract some of our top achieving students with a love of literature. The 

AP teacher works to create a curriculum that is relevant and continues to develop the 

critical thinking skills the students need for post-secondary experiences and beyond.  The 

teacher worked to achieve the goals of the course as required by the College Board and to 

fit the needs of the students electing to take AP. 

 

As part of the requirement for this course, a teacher needs to submit his or her syllabus 

to the College Board. As the course description reads AP Literature 483 emphasizes the 

development of literacy skills and habits of mind for independent literary analysis and 

interpretation. Reading instruction focuses on representative selections from the 

College Board's list of recommended texts; students must, therefore, be willing and able 

to read a substantial number of challenging novels, plays, and poems. It is imperative 

that the new teacher familiarizes themselves with the abundance of options and select 

the appropriate texts for the course. Furthermore, there is paperwork that must be 

submitted and time needed to prepare for the challenges of teaching AP Literature. 

 

Recommendations 

• Create distinct opportunities for students to take AP courses that focus primarily on 

fiction or non-fiction texts. The AP Language course includes a variety of essays and 

biographical texts to model for students the rhetorical devices learned. The AP Literature 

course has included plays, poetry and novels that are relevant and create independent 

thinking opportunities. 

• Completed the course audit form and the course syllabus for AP Literature. 

• Reviewed the four sample syllabi from College Board of AP Literature. 

• Reviewed and modified the general aspects of the AP Lit syllabus, including course 

description, key terms, essential questions, and AP aspects. 
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Course or Initiative: Team Program courses  

 

Findings  

The Team Program courses in Social Studies include History of World Civilizations GT, 

Civics GT and U.S. History GT.  The courses meet daily for 90 minutes and are team 

taught by an English and Social Studies teacher, with  additional support from a special 

education teacher in the 9 th grade classes.  Team classes integrate the curricula (e.g. 

students read Romeo and Juliet while studying the Renaissance, students read The 

Great Gatsby while studying the 1920s).  Most units are taught thematically.  

 

Team Program teachers  meet with one another regularly during their common 

planning periods.  They also have monthly meetings with program coordinator Eric 

Etherton as well as support personnel from Student Services (e.g. school social workers 

and psychologists).  In the past, there have sometimes been several meetings each year 

that include all Team teachers across grade levels and departments for selected 

professional development.  A trend over the past five years has been for these meetings 

to be less numerous. A key reason for this has been the abandonment of a common 

planning time for all the teaching teams. The Team teachers no longer have the common 

8-9 planning period and the scheduling of Team courses has changed. A freshman Team 

class might, for example, meet first block of A day but second block of B day.  This has 

been done for good reason.  Our Associate Principal for Student Services reports that 

this has allowed Team students the freedom to take more elective courses. The trade off 

has been greater difficulty getting the entire Team staff together.  

 

Following a 2013 program review, Team teachers resolved to coordinate and integrate 

their curricula more closely and to align it more closely  with regular level courses. 

During the past five years, teachers have used daily team planning. Some examples 

follow. The 9 th grade team has added a novel this year, Salt to the Sea , which is replacing 

All Quiet on the Western Front.  The 10th grade team has worked to further integrate the 

Civics curriculum with the literature in the course.  For example, students complete 

even more shared writing assignments, including an assignment on values as related to 

citizenship and those expressed in poems studied in class, and writing that links 

Constitutional concepts (eg. rule of law, separation of powers) with Lord of the Flies. 
The 10th grade level Civics team now uses many of the same resources as the regular 

level Civics classes.  Both levels now use the same textbook and many similar 

assessment tools.  The Team Civics class integrates a more developed current event 

component than the regular level class and uses more reinforcement activities spread 

across a longer period of time to address more complicated materials. In the 11th grade 

year, students have gained valuable experience with DBQs (document based questions) 

within several units.  These in-depth primary source assignments now take place across 

all curriculum levels. The 11th grade team has added Their Eyes Were Watching God to 

take the place of Death of a Salesman. 
 

Lastly, since the 2013-14 school year, and continuing throughout this five year cycle, 

Reading Skill Development (RSD) has been offered to incoming freshmen enrolled in 
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the Team English 163 GT and Team HWC GT courses. Students eligible for TEAM 

typically demonstrate skills gaps in relation to their peers in any or all of the following: 

reading comprehension, reading fluency, vocabulary, writing, study habits, and 

organization.  RSD 163 provides additional skill practice and application to core 

academics (primarily English/HWC GT) as well as supplemental materials.  In addition 

to teacher-directed instruction, students are also provided time to read and study as 

they apply comprehension and critical thinking strategies. This optional course was 

offered to all English 163 Team students and approximately 25 students, or half of the 

incoming freshman GT students, opted to enroll.  

 

Recommendations  

In February of 2013, Richard Villa, an expert in the field of co-teaching models, led a 

professional development workshop for TEAM teachers to foster even greater 

collaboration with regard to classroom instruction.  He was well received and teachers 

left with a set of valuable resources to evaluate their roles within the teaching team on 

any given class day. This workshop bore much fruit which has been described above. 

The program is now due for a similarly reinvigorating professional development 

exercise, though it needn’t by necessity take the same form .  
 

Further recommendations 

● Continued work toward school goals within the program.  Writing and Critical 

Thinking are previous school goals that never go out of style.  Student Wellness 

and finding Meaning in school work are vital for TEAM students.  

● Continued incorporation of Google apps for teaching and learning.  Google 

Classroom and similar tools are particularly helpful for Team students to keep 

work saved and better organized.  

● Continued curricular integration at all levels.  

● Continued support of Student Services Department members at the Team level 

meetings to ensure communication with various support systems (counselors, 

case managers, deans, etc). 

● If allowing Team students more access to electives requires that common 

planning periods across levels disappear, and if we believe that this serves a 

greater good, then we must find creative solutions for getting teachers together. 
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FINE ARTS 

 

Introduction 

 

Courses reviewed this past year 

Art Studio 

AP/Honors Art 

Graphic Design - all levels 

Music Production and Technology 161 and 261 

 

Additional initiatives 

1. Increased collaboration and articulation with the junior high sender schools in all 

subjects.  

2. For only the second time in recent years, we are offering TLS Musical Theatre. 

This class will culminate in a performance of Aladdin in the GBN Little Theatre 

in mid-December. 

 

Report Schedule 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

Advanced 

Improvisation 

Performance 

Skills 

Ceramics Drama Graphic 

Design 

Advanced Acting 

and Directing 

Band Guitar Drawing and 

Design 

Art Studio 

Choir Introduction 

to 

Broadcasting 

Orchestra Photography AP/Honors 

Art 

 Radio 

Broadcasting 

Television 

Broadcasting 

AP Music 

Theory 

Music 

Production 

and 

Technology 

  Sports 

Broadcasting 

Intro to Music 

Theory 

 

Approximate percentage of classes to review: 

12% 23% 29% 20% 16% 
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Course or Initiative: Art Studio 

  

Team Members:  Justin Gerbich, Lee Block, Rob Milkowski, Chad Davidson 

  

Introduction 

This course is one of three Art electives that students can take during semester one of 

their freshman year.  Students may also take Ceramics and Digital Imaging.  All other 

entry-level art classes are open to students after they have completed one of the three 

courses listed above, or have completed their freshman year. Art Studio provides a 

comprehensive art experience and prepares students for whichever area of 

concentration they choose in the future. While Art Studio is not a prerequisite, students 

are encouraged to take this as an entry level course in the Art Department.  

  

Assignments have been designed to link knowledge in a sequential order.  As projects 

build upon one another, students are able to analyze and dissect previous information 

and ideas from beginning lessons and apply it to sequential projects throughout the 

semester and subsequent classes in the Art Department.  

  

Findings 

We regularly examine the current assignments, altering them to create a more enriching 

art experience that increases enthusiasm, while keeping critical thinking and learning in 

place.  For example, we have changed our entry-level art curriculum to include a new 

value/drawing assignment called Inside/Out. This assignment has the students create a 

self-portrait that reflects their inner interests (sports, fashion, social media, etc) through 

a montage that is created by cutting out images from magazines.  They then 

demonstrate their outside self with a pencil drawing of their face.  This assignment 

replaced a previous assignment that was more geared towards the rote learning of 

drawing (ripples and orbs). This new assignment gives students an opportunity to show 

more self-expression.  Additionally, students are much more responsive to this project 

because it connects student learning with something that is meaningful to them as 

learners and artists.  The unified curriculum and the sharing of ideas and concepts 

within the department helps instructors develop a cohesive entry level art experience. 

  

We still see the continued value in the linked learning.  Students develop critical 

thinking skills by becoming involved in the creative process and learn to express 

themselves on a more personal level as they advance in their study of art. They also 

develop greater insight into their own work and recognize their strengths, such as the 

techniques with which they use on their projects, and the materials in which they can 

use to convey their ideas. 

  

The use of technology has increased in Art Studio.  We are able to modify the curriculum 

to use class time more efficiently.  The Chromebook has become a very useful tool in 

searching for and generating ideas.  Technology has been a time saver during planning 

and introducing projects.  The ability for students to be able to print from local copiers 
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has saved valuable time as well.  Students are now able to use that extra time to put 

towards the execution of their projects. 

  

Students who take Art Studio demonstrate increased confidence, work ethic, 

collaboration, pacing, and development of ideas in their subsequent art classes.  

  

Extensive collaboration between the three teachers in our area has fostered a unified 

team that works extremely well at sharing ideas and projects, as well as the love and 

passion for art.  This effort has had a positive effect on all of the classes in the Art 

Department. 

  

Recommendations 

It is still recommended that all students take Art Studio as their entry-level course.  Art 

Studio gives students a solid foundation and understanding of the elements of art and 

principles of design that shows in the development of their work when taking future 

classes.  One of the strengths of the Art Department at GBN is teaching core techniques 

and thinking skills that transfer into subsequent classes.  

 

We will continue to work with the Student Servies Department to make Art Studio the 

gateway to the Art Department. As a “freshman only” class, we feel that the environment 

is a healthy and positive one for students as they transition to GBN.  All assignments are 

designed to be completed in class resulting in no homework.  We have received very 

positive feedback from our current students that the Art Studio class is necessary to 

build confidence, work ethic, and practice in a variety of media and techniques.  Those 

practices can be further developed in the advanced level classes that follow. 

  

We will continue to expose our students to as many opportunities as possible in current 

art trends, artists, technology and real-world application. Continued incorporation into 

the classroom of new art trends, artists, and technology help students grow as artists 

and adults as they think critically, self-evaluate and peer-critique. 
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Course or Initiative: AP/Honors Art 

 

Team Members:  Justin Gerbich, Lee Block, Rob Milkowski, Chad Davidson 

 

Findings 

Due to a change in prerequisite status allowing for more flexibility within our content 

areas, a student now needs 4 semesters in Art and must submit a portfolio for 

placement. This change allows those students with a comprehensive experience and/or 

a specific area of focus to be able to submit their portfolio for review. Portfolios are 

reviewed by the teachers in the department who then make recommendations for 

appropriate placement for either the Honors Level or Advanced Placement Level. Some 

curricular revision may be needed to accommodate the increased of number of students 

who can access this class. Class assignments are created in order to link knowledge of 

the artistic process using a sophisticated, creative and critical thinking approach. 

Assignments build on previous techniques and practices, and then students apply these 

art-making experiences to successive projects. 

 

The pace and sequence of Advanced Placement Studio Art and Honors Art have to be 

aligned with student skill level and challenge in not only Drawing and Painting, but also 

in Graphic Design, Photography, and 3-D Design, with the flexibility of placement from 

the portfolio review process.  Idea formation must continue to develop student voice and 

originality especially as the student progresses through the advanced concepts of the 

concentration portion of their portfolio.  Portfolio development will align with best 

practices for further study allowing the breadth portion of the portfolio to be built from 

some past advanced coursework and the concentration portion to be defined and 

produced entirely within the year. 

 

Based on the fact that multiple areas of studio coursework (Drawing, Painting, Graphic 

Design, Photography, 3-D) are all taught at the same time, alterations to the physical 

studio space and overall time constraints have to be considered. Multiple studio areas 

are also being used simultaneously. Individual solutions to each portfolio are required. 

The teacher regularly places additional instructional time outside of class that they 

schedule during planning time, before school, and after school.  At these more advanced 

levels students are developing more intrinsic motivation and are responding by working 

outside of classroom time, often spending their free time in the studio. 

 

Recommendations 

Building a continuum of skills from one advanced level course to the next level is 

necessary to develop student confidence, awareness, theory, and their art aesthetic as 

they mature.  Therefore, encouraging students to not only build a comprehensive 

experience in our program, but also devote a depth of study in areas that are specific to 

the Drawing, 2-D, and 3-D portfolios over the minimum 4 semesters of Art requirement 

is recommended.  We also encourage students to supplement their A.P./Honors class 

with another art class to develop a consistent approach to their portfolio whether for 

college admissions, the common applications art supplement, as well as their 
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culminating Advanced Placement Portfolio due in May.  At least half of the students in 

A.P./Honors Art take an additional art class during the year.  

We will continue to identify the core values in our program and the overall strength of 

our current approach using critiques, sketchbook practice, art historical references, and 

trends in art to develop consistency in the A.P and Honors levels. 

Due to the range of skill levels and experience across the department, we strongly 

suggest that the Honors and A.P. level are taught as a combined class with the open 

studio access to multiple studio areas in the department.  We will continue to align the 

upper levels of Drawing/Design, Painting, Graphic Design, Photography, and 3-D with 

potential placement in the Honors and A.P. Studio Art. 

Resources 

● Summer curriculum work on the assignments and proficiencies at the Honors 

and Advanced Placement Studio Art levels is necessary to engage these motivated 

students to seek out challenge and promote their study and practice in art with a 

broad range of experiences.  Due to the varied background of student 

experiences,we will continue to develop best practices that can span over all 

included content areas previously structured for more of the Drawing and 

Painting students.  As more students are accessing this rigor in their schedule, 

the instructor will need to develop a cohesive experience for the Photography and 

Graphic Design centered students and secure a more comprehensive result for 

the specific 2-D portfolio that they prepare. 

 

● Continued use of available studio space in C100, C101, and the computers in C103 

for the A.P. Studio Art and Honors Art which require a variety of resource areas 

for each project assigned due to subject matter, media, and techniques employed. 

Color printers for these levels also need to be updated and made available to 

these students. 
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Course or Initiative: Graphic Design 161-461 

 

Team Members:  Justin Gerbich, Lee Block, Rob Milkowski, Chad Davidson 

 

Findings 

The Graphic Design curriculum at Glenbrook North incorporates a balance of 

hand-manipulated processes with the latest in technology. The assignments are 

sequenced from Graphic Design 161 through 461, allowing students to build from their 

previous knowledge and aid in the selection of the proper tools to use in conquering all 

visual problems. 

 

The current Graphic Design curriculum has been in place for the past five years. During 

those five years, minor adjustments to the curriculum have been made. Since many 

students enter Graphic Design with little or no prior art experience, the curriculum has 

evolved to address the changing needs of our students. Lessons now include a closer 

look at the elements and principles of art and design from the starting point of each 

lesson. 

 

After reviewing the sequence of instruction, we concluded that revising the order of 

projects was in the students’ best interests. This revision allows students to build on 

prior knowledge and experience, and apply that to subsequent projects. 

 

It has now become the norm for students to use their Chromebooks to find real world 

examples to apply to the situations they are attempting to resolve. Chromebooks are also 

being used to build student-lead presentations, compiling slideshows with examples and 

short answers to open-ended questioning. 

 

A continuing technological change that has occurred is the focus on the creation of a 

digital portfolio. Students are required to post all finished products to an online site 

shortly after the project due dates. This online site allows students to share their work 

with other students, receiving feedback from not only their peers, but the general public 

as well. After researching current trends, this practice will be taken a step further with 

the creation of a website-based portfolio, that will include an artist statement along with 

the students’ artwork. 

 

We have received much positive feedback associated with the digital portfolios produced 

by the students. Our students’ portfolios have given them a competitive edge when they 

have applied to colleges and universities. These portfolios have been beneficial to 

students studying a variety of majors including, but not limited to, visual art. 

 

Recommendations 

We will continue to keep a competitive balance of the traditional, hand-manipulated 

component of Graphic Design while incorporating computer design as appropriate. We 

will continue to research the growing trends in the field of Graphic Design, and we will 

translate these new trends into real world activities for the art students at GBN. We will 
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continue to promote the artwork of our students, not only through school displays and 

exhibits, but also through the students’ Digital Portfolios. 

 

Resources 

To keep current and to prepare our students for the real-world experience we will need 

the continued support of the Mac computer platform, the Adobe Creative Suite as well 

as the internet and the technological support of the district. Much has been learned 

through articulation with teachers from the surrounding districts. Continued 

articulations at conferences and school visits will add to the success of the Graphic 

Design program at GBN. 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

33



Course or Initiative: Music Production and Technology 161-261 

 

Team Members:  Dan Briggs, Kelsey Nichols, Aaron Kaplan, Chad Davidson 

 

Findings 

Due to the available workstations in Music Production Lab, enrolment in the combined 

161 and 261 levels remains capped at 20 (with a potential for 21 if the teacher 

workstation is used by a student). There is no prerequisite for the class and the entry 

level skill set for 161 students is typically minimal music background with experience in 

classroom and ensemble music in middle school.  In some instances, students have 

intermediate background in an instrumental or vocal ensemble. 

 

Music Production and Technology 161 is a course that is centered around the creation of 

musical content, process for music creation/production (revision), and the use of tools 

used by creators and recording engineers.  Framed using the programs Garage Band, 

Logic Pro X and Ableton, students learn basic skills in the following areas:  Music 

Theory, Mixing, Mastering, Effects, Remixing, Beat Pattern, Velocity, Sound Processing, 

and MIDI hardware devices.  Students use a project based learning system to 

demonstrate skills in each of these areas.  

 

A emphasis has been placed this year on listening to source material and understanding 

the impact and evolution of the recording industry.  From these historical and current 

recordings, students have worked to apply the effects and practices they observe to 

better understand the role the tools play, as well as the impact of the recording 

artist/engineer. 

 

Student interests remain varied in the methods of production, as well as genre of music 

to be created.  The current tools used for production offer the ability to differentiate and 

allow student interest to drive the topics covered.  

 

Recommendations 

● Develop a portion of the course that asks students to demonstrate understanding 

of the evolution of the recording industry and the impact it has on current 

recording methods.  Also, a basic understanding of the business side of music 

production would benefit those students who have an interest in pursuing a 

career in music.  

● A segment of the course should focus on specific plugins that benefit the mixing 

and mastering process of using Logic Pro X.  

● Discussion with TLS staff for a potential TLS specific section of the course to be 

developed.  A TLS specific section would allow adapted pacing and content that 

would make the course more approachable for students and enable aids to better 

support their students.  

● Develop a clearer curriculum for independent study students enrolled in 261 that 

will frame their experience throughout the semester.  
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HEALTH, PHYSICAL EDUCATION AND DRIVER’S EDUCATION 

 

Courses reviewed this past year 

Strength Training I&II 

High Adventure I &II  

Fit For Life 

Yoga 

 

Process 

The Instructional Supervisor for Physical Education, Health & Driver Education, Bob 

Pieper, and the Department Assistant, Mike English met with the following faculty to 

discuss the course curriculums, guidelines, course syllabus, study guides as well as the 

student assessment process: 

● Jen Schultz and Sean Brandt who currently teach the Strength Training I 

curriculum  

● Matt Purdy who currently teaches the Strength Training II curriculum 

● Renee Brosnan and Jill Nowak who currently teach the High Adventure I 

curriculum 

● Mike English who currently teaches the High Adventure II curriculum 

● Jessica Roby who currently teaches the Fit for Life curriculum 

● Tiffany Kim who currently teaches the Yoga curriculum 

 

Additional initiatives  

● Teachers continue working on the State’s type III assessments. 

● Teachers will continue to review their specific curriculum. 

● Teachers continue to support one on one learning by developing Google Classroom 

sites for their classes. 

● Work on professional development by attending conferences and clinics. 

● Starting the first Spartan Challenge in honor of Mark Rebora. 

● Curricular change Sport and Fitness will combine Lifetime Sports and Team Sports. 

 

Report Schedule 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

Freshman Girls Sophomore Lifetime Sports Team Sports 

 

Strength 

Training I & II 

Freshman Boys Dance I & II Aquatics Physical  

Management 

High Adventure 

I & II 

TLS/DLS Driver 

Education 

Health Leaders Fit for Life 

  Team Health  Yoga 

  Sophomore STC   
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Approximate percentage of curriculum to be reviewed 

November 

2018 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

18% 18% 23% 13% 28% 

 

Additional courses to be reviewed this year:  Yoga 

● The curriculum introduces students to yoga and opens their minds to the benefits 

of incorporating yoga into their exercise routine. 

● Learning how to contract and hold muscles is the foundation to this course. With 

increased muscular endurance, students have the ability to hold each pose for a 

longer duration. Basic yoga poses increase body awareness and encourages 

proper alignment of the body.  

● The teacher uses daily themes to help the students focus on specific parts of the 

body. 

● Use of controlled breathing exercises help students relieve stress, anxiety and 

eliminate distractions in their lives. 

● The teacher has attended 200 hours of professional development to obtain a yoga 

certification through Core Power as well as an additional 8 hour clinic at Midwest 

Mania Fitness Expo to obtain another yoga certification. 

● The class has been very popular with the students. We currently have 6 sections 

of yoga this school year.  

 

Recommendations 

● Continue to introduce students to the basic poses in yoga and open their minds to 

the benefits this class can provide.  

● The curriculum should continue to work on muscular endurance. 

● The teacher should continue to use daily themes to help the students stay focused 

and engaged in the lesson. 

● Continue to use breathing exercises to help our students relieve stress, anxiety 

and eliminate distractions in their lives. 

● The teacher should continue to explore professional development opportunities 

to stay current with the newest trends in yoga. 
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Course or Initiative:  Strength Training  

 

Findings 

● Strength Training is a fitness-based curriculum with a strong emphasis on 

muscular strength. 

● The curriculum provides students with the basic knowledge and confidence to 

walk into any weight training facility in the country and understand how they can 

safely use any of the equipment. 

● The curriculum covers lift names, primary muscle movers, lifting techniques, 

spotting techniques and weight room etiquette. 

● The bench press, squats, hang clean and dead lifts are the foundation of the 

curriculum. 

● Agility, speed and power exercises enhance the student’s overall fitness levels. 

● Videos show proper lifting techniques and help the students to peer analyze each 

other’s technique. 

● The curriculum uses three written tests to measure student knowledge and 

understanding. 

● Pre and post-test assessments measure proper technique of the bench press, 

squats, hang clean and dead lift. 

 

Recommendations 

● Strength Training should continue to be a fitness-based curriculum with an 

emphasis on muscular strength. 

● The curriculum should continue to provide the basic knowledge that gives our 

             students the confidence to use any fitness center they choose. 

● Continue to teach weight training vocabulary and principles that will help 

increase student fitness levels. 

● The curriculum should continue to use the four Olympic lifts as the foundation of 

this course. 

● Continue to supplement the curriculum with speed, agility, and power activities. 

● The teachers should continue to use written, pre and post-test assessments to 

measure student knowledge and understanding. 
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Course or Initiative:  Strength Training II 

 

Findings 

● Strength Training is a fitness-based curriculum with a strong emphasis on 

muscular strength. 

● The curriculum focuses on increasing a student’s overall knowledge of the four 

Olympic lifts and provides them with the tools to train themselves now and in the 

future. 

● The core lifts of the curriculum are the bench press, squat, hang clean and dead 

lift. 

● The curriculum uses teacher guided lifts to ensure proper safety and technique. 

Then the students will work in a group setting to increase their proficiency and 

finally will perform individual lifts to show their mastery of the lift. 

● The teacher uses agility, close quarter change of direction, explosiveness and 

plyometric exercises every day to improve the student’s overall fitness levels. 

● The teacher uses a variety of self-assessments, peer assessments and video 

analysis to help measure student progress in class.  

 

  Recommendations 

● Strength Training should continue to be a fitness-based curriculum with an 

emphasis on muscular strength. 

● The curriculum should continue to increase the student’s overall knowledge of 

the four Olympic lifts and provide the students the skills to train themselves now 

and in the future. 

● Continue to have the four Olympic lifts as the foundation of the course.  

● For safety and mastery of skills, the teacher should continue to use teacher led 

lifts, group lifts and individual lifts.  

● Continue to use agility, close quarter change of direction, explosiveness and 

plyometric exercises to improve the students’ overall fitness levels. 

● The teacher should continue to use self-assessment, peer assessment and video 

analysis to measure student growth and proficiency.  
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Course or Initiative: High Adventure I 

 

Findings 

● Safety continues to be the number one priority of this class. Students must pass a 

written safety exam with an 80% or higher before they are allowed to belay 

another student. Facilities and equipment are inspected by Fourth Cliff 

Adventure once a year.  

● The principles of “Challenge by Choice” guide the curriculum, which helps 

students overcome their fear and anxiety of heights in a caring and supportive 

environment. 

● Team building activities help to increase class unity and trust. 

● A strong emphasis is placed on a student’s ability to overcome obstacles and try. 

Perseverance is valued in this class. 

● Daily body weight exercises help students improve their strength and become 

better climbers. 

● All of the teachers have been certified in the safe supervision and instruction of 

the high ropes course. 

● The facilities have been updated to include one of the best high rope courses in 

the country. 

Recommendations  

● Safety should continue to be the number one priority of this class. Safety tests 

should continue to be used to hold students accountable for their understanding 

and knowledge of the safety guidelines. Yearly inspections of facilities and 

equipment should continue. 

● The curriculum should continue to provide a caring and supportive environment 

for our students. 

● Overcoming adversity and persevering should continue to be a goal of this 

curriculum. 

● Increasing student strength is a department goal and should be emphasized in 

this class. 

●  All teachers should remain current with their certifications. 
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Course or Initiative:  High Adventure II 

 

Findings 

● Safety is the also a top priority in this class. Students learn the safety guidelines of 

this course. With this knowledge, students will identify when equipment or students 

are not safe. 

● Increased challenges places a greater demand on student climbing techniques and 

skills. These challenges keep the curriculum new and exciting for the students. 

● Students assume a greater leadership role in the class. Setting up climbs, taking down 

climbs, checking equipment and being vigilant about safety are all the responsibility 

of the students. 

● Field trips expose students to adventure education activities in our area. Vertical 

Endeavors is an indoor climbing facility that challenges every level of climber in our 

program. Go Ape High Ropes Course is an outdoor high ropes and zip-line course 

designed for challenge and fun. 

● Students work on their muscular strength every day. Body weight exercises help 

students lift their own body weight. 

 

Recommendations  

● Safety should continue to be the top priority of this class. Student awareness of safety 

helps to increase the overall safety of the class. 

● The teacher should continue to find creative ways to challenge the students in order 

to keep the curriculum new and exciting. 

● Continue to provide leadership opportunities for the students. These lessons can 

transfer to other areas of their lives. 

● Field trips should continue to expose the students to adventure education activities in 

our area. 

● Muscular strength is a very important component for successful climbing and should 

be done every day in class. 
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Course or Initiative:  Fit for Life 

 

Findings 

● Fit for Life provides students an opportunity to participate in group fitness 

activities, along with hands on experience cooking nutritional foods in the kitchen. 

● This curriculum shows how physical activity and proper nutrition are essential for 

optimal health. 

● Participating in fitness activities students can feel the physical, mental and 

emotional benefits of exercise.  

● The teacher wants students to find a fitness activity that they love and to continue 

that activity outside of class. 

● For the final project, the students are given a specific client with a specific health 

condition. Then they have to create a workout plan with a menu that addresses all of 

their client’s needs. 

Recommendations  

● Fit for Life should continue to offer a variety of fitness activities and opportunities 

in the kitchen. 

● The curriculum should continue to show how physical activity and proper nutrition 

play a key role in a student’s optimal health. 

● Having students feel the benefits of physical activity and choose activities they love 

can reinforce the desire to continue those activities and should be continued. 

● The final project should continue because it helps the students transfer their 

knowledge about exercise and nutrition and lets them apply it to a real world 

setting. Being successful on their final project shows the students they have the 

skills necessary to be successful with their own health when they leave GBN. 
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MATHEMATICS 

Introduction 

 

Courses reviewed during past year 

Geometry Honors 173 

Geometry 163 

Geometry G 163 

Geometry GA 

 

Process 

The review process for the courses listed above followed the District #225 Board of 

Education model. The Instructional Supervisor convened four Curriculum Review 

Committees in the start of the 2017-2018 school year for each of the 

aforementioned courses. The teachers working on these committees either teach 

the current course or a course of the previous/subsequent course. Curriculum was 

reviewed with respect to the Common Core Standards for Mathematics and College 

Board guidelines (where appropriate), along with student performance and 

achievement, and success in previous and subsequent courses.  

Attention is paid to vertical alignment with previous/subsequent courses, curricular 

organization, instructional materials, assessments, and integration of technology. 

 

Additional initiatives (outside of review process) 

The following chart depicts the GBN Math Department proposed 5-year review cycle of 

offered courses. 

 

 Report Schedule 

November 2018 November 2019 November 2020 November 2021 November 

2022 

Geometry 173 

 

AP Calculus AB Algebra 1 163 Algebra G 163 Pre-Calculus 173 

Geometry 163 AP Calculus BC Algebra 2 Honors 

273 

Algebra GTA 163 Pre-Calculus 163 

Geometry G 163 

 

AP Statistics Algebra 2 263 Algebra 2 G 263 Pre-Calculus G 

163 

Geometry GA AP Computer 

Science A 

Discrete 

Mathematics 

Algebra 2 GA 263 Pre-Calculus GA 

163 

 Advanced Topics    

 

  Approximate percentage of curriculum to be reviewed: 

November 2018 November 2019 November 2020 November 2021 November 

2022 

19 24 19 19 19 
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Course:  Geometry Honors 173 

Findings 

Geometry Honors is a class that emphasizes learning through problem solving. The 

course allows students to see how a math course can develop from a point, line, and 

plane into a dynamic subject with many applications. Inductive and deductive reasoning 

are emphasized. Students will often look for patterns and make conjectures. The 

conjectures are followed up with proof, when possible. Students learn the curriculum by 

doing problems, discussing the problems, and connecting the new ideas to the 

previously established ideas. Student feedback and assessments have provided feedback 

that this approach works well with students who take the class.  

Geometry Honors covers the building blocks of geometry, congruent triangles, parallel 

lines, 3-D geometry, polygons, similarity, right triangles, circles, area, surface area, 

volume, coordinate geometry, transformations, and constructions. The importance of 

proof is emphasized, including 2-column proof, indirect proof, and paragraph proof. 

Algebra is threaded throughout every unit. Writing correct mathematics as well as 

writing about mathematics is also stressed in each unit. The material we cover in 

Geometry Honors, and the way students learn it, fits in well with district initiatives. A 

growth mindset and critical thinking is consistently emphasized. Many of the problems 

require perseverance and flexible thinking. Students have regularly reported that the 

course helps them become better problem solvers and deep thinkers. Students become 

better independent learners as well as better collaborators. Students have also reported 

more appreciation for the subject of mathematics. Students in the course often report 

that they gain confidence in their ability to learn challenging content. Student 

confidence and enthusiasm should help with the district goal of student wellness. At the 

end of the course students have reported a strong understanding of the subject and a 

sturdy intellectual foundation for future courses.  

The textbook we use is one that we have used for a number of years. The text fits in 

perfectly with the goals of the course. The textbook has outstanding problems and is 

easy to read. Often, students are exposed to flipped learning in which they will read the 

book and try the homework problems and the understanding will be strengthened in the 

following class. Students in the course report a big improvement in their ability to learn 

independently and self-advocate. Technology is used to investigate geometry as well as 

to reinforce conjecture. Students work on real-world geometry projects during the 

second semester so that they can be exposed to geometry outside the typical high school 

geometry curriculum. Resources are continually explored and evaluated.  

Recommendations  

● Continue to explore the use of technology (chromebooks/TI calculators) in the 

course to best meet the learning needs of students. 

● Consider doing more with transformations 

● Consider the role of constructions in the Geometry curriculum 
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Course:  Geometry 163 

Findings 

In recent years, both CCSS and PARCC have led to changes to the Geometry 163 

curriculum. Since we’ve seen some changes in state testing, we took some time to see 

what adjustments should be made to our curriculum to make sure our students are most 

optimally prepared.  We have removed constructions “by hand” (compass and 

straightedge) as these have been replaced with digital/computer-based constructions 

which are more intuitive for students. The “by hand” constructions felt like an unnatural 

add-on and took time away from processing and critical thinking, which is the true goal 

of constructions.  

After some discussion, we have chosen to maintain Chapter 12, Transformations.  Even 

though the exact skill may not be as relevant to standardized testing, translations, 

reflections, rotations and composition of transformations gives students a strong 

foundation in the understanding and processing of graphs both visually and 

algebraically, as they relate to numeric changes. Learning this terminology allows us to 

reference it as we study congruent and similar figures throughout the year. In terms of 

vertical alignment, our Chapter 12 work will flow naturally into Algebra 2 and 

Precalculus, as these courses focus on transformations of parent functions. We will keep 

assessing the benefits of teaching Chapter 12 as we follow student progress/performance 

from year to year. 

Students in Geometry learn to think both inductively and deductively. Using the 

TI-Nspire, students can construct, measure and make conjectures about geometric 

situations. Many Nspire labs were written and revised to allow for independent 

discovery of theorems. Formal two-column proofs are addressed during first semester 

and are the main vehicle for learning deductive reasoning.  

Other technologies including Peardeck and Quizizz are used for processing and 

formative assessment. Students enjoy using their Chromebooks and benefit from the 

quick, individualized feedback. 

Second semester tends to focus more on the algebraic applications of Geometry. 

Reasoning takes the form of organized flow-of-thought with justifications produced in 

sentence form. We continue to study triangles, similarity, right triangle trigonometry, 

area, volume and circles. These topics lend themselves to a variety of real-world 

problems and discoveries using physical objects. As the year comes to an end, we focus 

on Chapter 11, Circles. 

The very last lesson of the year addresses equations of circles in the coordinate plane. At 

one point this was taught in Algebra 2, but due to curricular changes and the inability to 

cover this topic in Precalculus with much depth, we will aim to address this topic in our 

Geometry course. 

We have used our current textbook for a number of years and feel that it is a great fit for 

the course. However, we do want to explore a possible online textbook and/or online 
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problem sets in the future.  

Recommendations  

● Look at possible alternative texts or digital problem sets.  Although we are very 

happy with the one we use, it is worth making sure there is not a better option. 

● Continue to build algebra review and application into the course. Continue to 

assess algebra skills on most chapter tests. 

● Continue to create and revise engaging activities that allow students to think 

critically. 
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Course:  Geometry G 163 

Findings 

We spend the first semester of Geometry G learning new vocabulary, postulates, and 

theorems that students will need to recall and apply throughout the entire course. 

Major concepts that are covered in depth during the first semester are as follows: 

segment relationships, angle relationships, logic, properties of equality, parallel lines, 

coordinate geometry, triangle congruency, congruent triangle proofs, points of 

concurrency, triangle similarity, similar triangle proofs, and transformations. 

The second semester is devoted to right triangles, polygons, and circles.  This semester 

includes the following major topics: similar right triangles, special right triangles, right 

triangle trigonometry, properties of quadrilaterals, properties of circles, area, surface 

area, lateral area, and volume. 

The pacing of the course remains fairly consistent from year to year.  Topics are 

introduced, learned, and practiced using a variety of instructional approaches.  There is 

some flexibility with the pace of the curriculum during the first semester that can allow 

for more time with proofs involving congruency or similarity of triangles.  These 

higher-level problems are essential in developing the ability of students to organize their 

thoughts, think critically, and problem-solve. 

During the 2016-2017 school year, all Geometry G students began using an online 

computer math program called IXL.  IXL allows students to practice geometric-specific 

skills at their own pace and receive personalized instruction based on their performance. 

Teachers are able to easily monitor student progress and identify deficiencies or gaps in 

learning.  IXL is used in class to reinforce newly learned concepts and out of class as 

supplemental homework assignments.  IXL also serves as an additional resource for 

students to use while preparing for upcoming assessments. 

The teachers of this course understand that geometry is very different in nature from 

nearly every other math course.  The content is very visual and spatial which can be a 

big change (and sometimes a challenge) for Geometry G students.  We choose problems 

that vary in rigor.  Some problems are designed to deepen understanding and build 

student confidence levels.  Other problems are created to challenge the students and 

provide the opportunity to learn from mistakes.  Applying a growth mindset and 

developing a genuine sense of grit is essential to success in this course due to the variety 

and rigor of the activities that are implemented.  A variety of instructional 

approaches/activities are used to introduce new content.  Students discover many 

postulates and theorems through the completion of TI-nspire-based discovery lessons. 

Teachers of this course post class resources using Google Classroom.  This provides all 

students with the opportunity to access homework assignments, homework answers, 

class notes, and supplemental materials whenever they can access the internet. 

In order to provide the best instruction and attention for the students enrolled in 

Geometry G, classroom assistants and instructional assistants have been placed into 
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some of these classes (dependent on staffing availability).  These assistants are 

extremely beneficial to the teacher and to the students.  They are able to assist with 

student questions, checking homework, implementing instructional activities, 

administrative tasks, and classroom management.  In addition, they help to meet the 

needs of the large numbers of IEPs that we need to accommodate.  The placement of 

these assistants has been a huge help in Geometry G classes that exceed 20 students. 

Recommendations 

● Discuss the possibility of using classroom assistants or instructional assistants in 

all Geometry G classes with 20 or more students to better meet the learning 

needs of those students. 

● Implement activities that increase student engagement levels (including, but not 

limited to TI-Nspire and IXL). 

● Create rigorous instructional activities that challenge students to think critically 

and improve their problem-solving skills. 

● Consider better alignment of a few specific areas of curriculum to that of 

Geometry 163.  This would ensure a smoother transition for students who are in 

need of a level change at semester.  In particular, the team would like to review 

the timing/placement of triangle similarity and quadrilaterals.  
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Course:  Geometry GA 163 

Findings 

Geometry GA is a course designed to emphasize properties and applications of 

geometric figures in two and three dimensions. Due to the unique learning needs of 

students placed in this course, (most students are coming from a co-taught, and more 

intensive Algebra GTA (team), all sections of Geometry GA include the addition of a 

Math Instructional Assistant.  IA’s help individualize curriculum to meet the specific 

learning needs of students and help adapt curriculum to help meet the needs and 

accommodations set forth in IEPs.  IA’s are integral to this course and it is our belief, 

that without IAs in the course, it would be challenging to appropriately manage and 

optimize learning for this group of student learners, given their unique needs and 

overall challenges in mathematics. 

In this course, students utilize inductive and deductive reasoning skills to solve 

problems throughout both semesters. First semester topics include segments and 

angles, parallel and perpendicular lines, triangle relationships, and congruent triangles. 

During this semester we focus on incorporating algebraic concepts where appropriate to 

reinforce these topics. Many students take the PSAT as sophomores and helping 

students reinforce their algebra skills is a benefit when it comes to standardized testing. 

During the second semester of the course, topics covered include quadrilaterals, 

similarity, polygons and area, surface area, volume, and circles. Topics covered in 

Geometry GA are similar to those of Geometry G, should students need to transition 

levels during either semester. 

During the past two school years, appropriate and creative use of technology has been a 

major focus of the course. We utilize IXL, Desmos, and Geogebra to provide a learning 

experiences suitable for the 21st
 century. Teachers select topics from IXL that students 

can practice outside of class and receive instant feedback. IXL allows students to work at 

their own pace. At times, students struggle with the program’s syntax, but once this 

learning curve is overcome, students generally find the program useful.  Desmos and 

Geogebra are used in class to provide exploratory lessons where students work 

collaboratively to learn new topics. After students use these programs we come together 

and students share their findings. 

The student population of Geometry GA comes primarily from Algebra GTA (team) and 

a few students that transition from Algebra G. In Algebra GTA students receive guided 

notes each class to allow students to focus more on the mathematics.  In Geometry GA 

we work on note-taking as a skill. Students are taught what mathematical notes should 

look like (have an objective, proper notation, and diagrams where applicable). To help 

students with this, all notes are saved as a PDF and placed in a shared folder on Google 

Drive. Students use their Chromebooks regularly and Google Drive also serves as a great 

resource. The course is slowly working towards becoming completely digital. Students 

access homework guides, worksheets, and classroom notes on Google Drive.  Students 

easily have access to all of these resources on their personal digital devices and 

48



computers. 

Recommendations 

● Investigate how much of an impact formalizing analytical proofs would have on 

student understanding 

● Consider new applications to supplement the chapter on proofs 

● Continue with the assignment of IA’s to Geometry GA courses 

● Continue using technology purposefully (IXL, Desmos, Quizlet live, Kahoot) 

● Continue to integrate Algebraic topics where appropriate 
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SCIENCE  

 

Introduction 

 

Courses reviewed during past year 

Astronomy & Space Science 163 & 173 

Plant Science 161 & 162 

Anatomy & Physiology 161 & 162 

Principles of Applied Science & Technology 163 

 

Process 

Instructors and the instructional supervisor met and identified essential questions to be 

investigated through the educational planning process.  

 

Astronomy & Space Science 163 & 173 

1. Have the developed placement guidelines supported the differentiation between 

Astronomy & Space Science 163 and 173? 

2. What learning experiences will increase student engagement in Astronomy & 

Space in and out of the classroom? 

 

Plant Science 161 & 162 

1. Do students from a variety of academic levels continue to find interest and 

success in the Plant Science courses? 

2. What types of learning experiences within the course stimulate the highest level 

of student engagement? 

 

Anatomy & Physiology:  Bones, Muscles & Nerves 161  

Anatomy & Physiology:  Body Systems 162  

1. Do students from a variety of academic levels continue to find success in the 

Anatomy & Physiology courses? 

2. What types of learning experiences within the course stimulate the highest level 

of student engagement? 

 

Principles of Science and Technology 163 

Over the past several years, the Instructional Supervisors from Science and Career and 

Technical Education have met with the instructors to discuss the current curriculum, 

enrollment, target audience, and sectioning regarding Principles of Applied Science and 

Technology 163, Sci-Tech, course. The essential questions identified include the 

following: 

1. Does the course provide a hands-on, challenging learning environment that 

meets the needs of a variety of learners? 

2. What efforts can be done to increase female enrollment in the course? 

3. Does Sci-Tech meet the recommendations of the Next Generation Science 

Standards? 
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4. What are the possible alternatives to staffing and registration, if any,  for the 

course while still maintaining the dual departmental credit in Science and CTE? 

Additional initiatives (outside of review process): N/A 

  

Report Schedule 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

AP Biology 283 Chemistry 163 Biology 163  Physics 163  Astronomy & 

Space Science 

163  

AP Physics 283 Honors 

Chemistry 173 

Honors 

Biology 173  

Honors 

Physics 173  

Honors 

Astronomy  & 

Space Science 

173  

AP Chemistry 

283 

Intro to 

Chemistry 163 

Biology GT – 

TEAM 163 

Intro to 

Physics 163 

Plant Science 

161 

(Spring & Fall) 

AP 

Environmental 

Science 283 

Brain Studies 

161 

  Sci-Tech 163 

Earth Science 

163 

   Anatomy & 

Physiology: 

Body Systems 

162 

Earth Science 

GT-TEAM 163 

   Anatomy & 

Physiology: 

Bones, 

Muscles, and 

Nerves 161 

Forensic 

Science 163 

    

Material 

Science 163 & 

173 

    

 

Approximate percentage of curriculum to be reviewed: 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

18 25 24 22 11 
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Course or Initiative : Astronomy & Space Science 163 & 173 

 

Findings  

● As a result of the last review, the Astronomy and Space Science 163 and 173 

prerequisite courses were adjusted.  Both levels have a prerequisite of completion 

or concurrent enrollment in Physics.  In addition, the Astronomy & Space Science 

class has a prerequisite of historical coursework in both honors math and science.  

● The prerequisite courses have helped define the differentiation between the 

regular and honors level courses.  The Astronomy 173 course can assume a 

certain mathematical level of understanding and therefore use mathematical 

tools to explain astronomy-related phenomena.  In addition, the physics 

requirements have allowed for deep and deliberate connections between the two 

sciences.  This connection has increased student understanding with regards to 

astronomy content and scientific explanation for such findings. 

● Astronomy is an ever-changing science with a constant flow of new discoveries. 

Routine exposure to such resources as NASA Today not only provides up to date 

research and discoveries to students, but reinforces the fact that discipline 

continues to evolve due to scientific discoveries.  

● Several sky studies have been developed throughout the past few years in 

addition to an increase in the inventory student-friendly telescopes.  The 

instructor has hosted roof top sky viewings.  Anecdotal feedback shows 

heightened student interest, excitement and general awareness of astronomy 

outside of the classroom. 

 

Recommendations 

● Continue to maintain the existing prerequisites for Astronomy & Space Science 

163 & 173. 

● Continue to expose students to careers, research, current events, and discoveries 

in Space Science through the use of both national and international resources. 

● Continue to engage learners, GBN astronomy students as well as the greater GBN 

community, in experiences outside of the astronomy classroom. 
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Course or Initiative:  Plant Science 161 & 162 

 

Findings  

● Enrollment in Plant Science has remained consistent over the past four years 

with one section each semester.  

● Typically students from regular and Team courses demonstrate academic 

success which is indicated by all students earning a grade of C or higher as 

long as consistent attendance is maintained throughout the semester. 

● Students engage in both curricular-based and self-directed inquiry.  The 

instructor provides the necessary prerequisite knowledge through laboratory 

experiences, in-class activities, and supplemental reading and research. 

Students then apply knowledge gained to group and individual projects as 

well as student-designed research. 

● Career exposure is embedded into several of the group projects.  In addition, 

field trips are taken to expose students to the natural world around them. 

Field trips also serve as a way for students to appreciate plant science outside 

of the classroom. 

 

Recommendations 

● Continue to “advertise” the Plant Science courses through the Elective 

Extravaganza to maintain enrollment.  The Elective Extravaganza is a 20 

minute overview of elective courses presented to current sophomores and 

juniors during science courses prior to registration to introduce students to 

the menu of science elective offerings at Glenbrook North. 

● Continue to encourage students to enroll in the course independent of 

previous science placement and experiences as students of all levels have 

proven to be successful in this elective course. 

● Continue to nurture self-directed inquiry within the Plant Science classroom. 

● Continue to expose students to plant science-related careers through field 

trips and field experiences.  Consider hosting guest speakers in plant 

science-related fields.  

● Continue to develop and implement creative projects that require application 

of concepts and afford students the opportunity to take on a the role of one in 

a plant science-related career.  
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Course or Initiative  

Anatomy & Physiology:  Bones, Muscles & Nerves 161  

Anatomy & Physiology:  Body Systems 162  

 

Findings  

● Enrollment in Anatomy has remained consistent over the past four years with 

two sections of Bones, Muscles and Nerves during the first semester and two 

sections of Body Systems during the second semester. 

● Students from all academic backgrounds continue to demonstrate academic 

success which is indicated by all students earning a grade of C or higher. 

● The Anatomy & Physiology course naturally itself lends to extensive 

memorization at the collegiate level.  However, this elective focuses on 

exposure to vocabulary and the meaning of the Latin roots, identification of 

body structures, and understanding of function at the individual and systemic 

levels.  This broad exposure decreases the need for memorization and 

increases the students’ ability to build a resource for later use. 

● Students engage in application through Grand Rounds: developing a 

diagnosis and suggested mode of treatment.  In addition, connections are 

made through the use of current medical discoveries, study of health 

epidemics, and sharing of personal and family medical experiences. 

● Students are exposed to related careers through field trips and guest speakers.  

 

Recommendations 

● Continue to “advertise” the Anatomy & Physiology course through the Elective 

Extravaganza to maintain enrollment in the courses.  

● Continue to encourage students to enroll in the course independent of 

previous science placement and experiences as students of all levels have 

proven to be successful in this elective course. 

● Continue to emphasize the skill of resource development to support 

application-based projects and learning experiences, to deemphasize 

extensive memorization through vocabulary and Latin root exposure, to 

develop a deep understanding of systemic function of the human body.  

● Continue to develop and implement application-based learning experiences to 

engage students in deep, critical thinking.  

● Continue to nurture underclassmen interested in a medical-related field by 

offering Anatomy & Physiology-related experiences through the Spartan 

Medical Club. 
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Course or Initiative: Principles of Science and Technology 163  

  

Over the past several years, the Instructional Supervisors from Science and Career and 

Technical Education have met with the instructors to discuss the current curriculum, 

enrollment, target audience, and sectioning regarding Principles of Applied Science and 

Technology 163, Sci-Tech, course. The essential questions identified include the 

following: 

 

1. Does the course provide a hands-on, challenging learning environment that 

meets the needs of a variety of learners? 

2. What efforts can be done to increase female enrollment in the course? 

3. Does Sci-Tech meet the recommendations of the Next Generation Science 

Standards? 

4. What are the possible alternatives to staffing and registration, if any, for the 

course while still maintaining the dual departmental credit in Science and CTE? 

  

Findings 

● Hands-on and problem-solving experiences that integrate all of the STEM 

components of science, technology, engineering and math are designed to allow 

students to collaborate in teams of typically four students.  The engineering 

challenges afford students the opportunity to set expectations that meet or exceed 

the requirements of the project in addition to allowing students the opportunity 

to self-design and build their prototype.  This experience is not only challenging 

academically, but the group atmosphere adds a dynamic in which students need 

to recognize the value of a cohesive team as well as individual accountability.  

● Self-assessment is utilized on year-long projects to help keep students focused on 

their progress. Self-assessment is ongoing throughout the school year.  Students 

assess their personal goals and make adjustments as needed.  Throughout this 

process, the instructors provide in-class feedback as well as written and verbal 

responses to students’ self-reflections.  The “conferences” take place in class and 

offer guidance with regards to concept application and project design.  In 

addition, these conferences serve as a platform to discuss both individual and 

collaborative successes and struggles. 

● In the past, Sci-Tech has supported a heterogeneous group of students including 

individuals from special programs such as Special Education and Off-Campus.  In 

addition, the academic range has varied from the Team level student to Advanced 

Placement students. The students in the course are primarily male.  Over the past 

two school years, one section of Sci-Tech has been offered, however 35 and 55 

students have requested the course in 2017 and 2018 respectively.  Because one 

section has been offered, the students have been enrolled based on prerequisite, 

credit, or academic need.  As a result, the population has become much more 

homogeneous with regards to science and math background.  The students in 

Sci-Tech, over the past two years, have primarily struggled academically in 

traditional science courses and have enrolled in Sci-Tech as an alternative to 

Chemistry and/or Physics. 
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● The enrollment in the Sci-Tech course is dominated by males.  However, due to 

the retirement of the longtime CTE instructor, a new CTE teacher has joined the 

Sci-Tech curriculum team; she is female.  This assignment will, in an ideal 

situation, increase female interest in the physical sciences and technical 

education courses.  

● The Sci-Tech course, due to its significant amount of student choice and 

student-driven inquiry, naturally emphasizes the Science and Engineering 

Principles of the Next Generation Science Standards (NGSS).  These principles 

include Developing & Using Models, Using Mathematical and Computational 

Thinking, Constructing Explanations & Designing Solutions, Obtaining, and 

Evaluating and Communicating Evidence.  In addition, the curricular design of 

the course develops connections among other programs in the building including, 

but not limited to, Project Lead the Way, Welding, Woods, Architecture and 

Design, Metals, and core science curriculum in both chemistry and physics.  As a 

result, the infusion of the NGSS Cross Cutting Concepts is inherent.  Cross 

Cutting Concepts include Patterns; Cause and Effect: Mechanism and 

Explanation; Size, Proportion and Quantity; Systems and System Models; Energy 

and Matter: Flows, Cycles, and Conservation; Structure and Function; and 

Stability and Change. 

● Several options were discussed regarding staffing and registration: 

○ Offer multiple sections of team taught Sci-Tech course based on students 

request.  This option offers a 0.5 credit in science and 0.5 credit in CTE, 

continues to promote STEM at GBN, supports an interdisciplinary 

approach to teaching and learning, and best meets the needs of students 

and their academic requests. 

○ Restructure Sci-Tech to serve approximately 40 students per section using 

an alternating team teaching approach.  Because Sci-Tech offers individual 

choice with regards to projects, students are working in a variety of spaces 

in the classroom and machining rooms.  Supervision of 40 students may 

be difficult without a complete course redesign.  However, this option 

limits the interdisciplinary approach to teaching and learning.  

○ Assign a single teacher to Sci-Tech.  This would eliminate the dual credit in 

CTE and Science. This option eliminates the interdisciplinary approach. 

  

Recommendations 

● Continue to provide a hands-on learning environment that relies on individual 

and team efforts.  Make adjustments to projects to meet the needs of the students 

with regards to interests, experience, and ability levels. 

● As the schedule allows, continue to build the cooperative curriculum team that 

includes both a male and female teacher role model.  Use this team to expose 

female students to the course along with other courses in the physical science and 

technical education disciplines. 

● Continue to practice the Science and Engineering Practices and deliberately 

infuse the Cross Cutting Concepts of the NGSS into the current curriculum. 
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These skills help to mold life-long learners, critical thinkers and problems 

solvers. 

● Determine sections based on student registration numbers.  This approach not 

only best serves our students, but provides a truly interdisciplinary approach to 

science and technical education.  
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  SOCIAL STUDIES 

 

Introduction 

 

Courses reviewed during past year 

Advanced Placement American Government and Politics 

Advanced Placement Comparative Government 

Advanced Placement European History 

Advanced Placement Macroeconomics 

Advanced Placement Psychology 

Advanced Placement U.S. History  

Advanced Placement World History  

Introduction to Debate 163 

Debate 183 – Seminar – P (Policy) 

Debate 183 – Seminar – L (Lincoln Douglas/Public Forum) 

Team Program courses  

 

Process 

Each of the Advanced Placement teachers complete an extensive review of the curricula 

as part of the College Board’s ongoing AP Audit.  This process requires teachers to 

review their syllabi, course content, instructional delivery, and pacing to ensure 

alignment with the College Board’s course requirements.  AP teachers use the 

Educational Planning Process as an additional opportunity to reflect upon their courses, 

dialogue with  colleagues, seek student input, and make improvements based upon their 

findings.  We have had multiple teachers for five of our seven APs (American 

Government, Macroeconomics, Psychology,  US History and World History).  In those 

cases, the teachers worked together throughout to evaluate their courses.  For the other 

two AP courses (European History, Comparative Government)  the teachers consulted 

with the Instructional Supervisor as part of the process.  The Debate Program Director 

and a fellow Debate Instructor comprised the team reviewing the debate courses. Team 

teachers collaborated with the Instructional Supervisor for that portion of the report.  

 

Additional initiatives (outside of review process) 

1. The department successfully launched Civics in 2017-18.  The constitution test is now 

housed with this course and US History teachers are no longer responsible for giving the 

test.  The class of 2019 is the the last to graduate without the requirement of taking 

Civics or AP US Government in order to satisfy state law.  

 

2. Reflecting the department’s continued emphasis on teaching important, twenty-first 

century skills, during spring of 2018, the department collaborated on an “Evaluated 

Skills” document that all HWC and U.S. History teachers pledged to use as a guideline 

for course planning.  
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3. In keeping with district and school goals, social studies teachers have been examining 

their assessments, especially their final exams, with an eye toward more meaningful and 

skill-oriented designs.  

 

Report Schedule  

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 2023 

Geography European 

History 

HWC 163 US History 

163 

AP American 

Government 

Int’l 

Relations 

Sociology HWC 173 US History 173 AP Comparative 

Gov’t 

Psychology Comp. Global 

Issues 

 American 

Studies 

AP European 

History 

Simulation Political Science   AP Macroeconomics 

Urban 

Studies 

Anthropology   AP US History 

 World Religions   AP Psychology 

    AP World History 

    Debate courses 

 

Approximate percentage of curriculum to be reviewed 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

November 

2023 

20 20 20 20 20 

 

Additional courses to be reviewed this year: 

Team Program courses 

 

Course or Initiative:  The findings and recommendations sections contain reporting on 

each of the seven AP courses reviewed, followed by the Debate Courses and Team 

Program courses. 
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Course: AP American Government and Politics 

 

Findings 

Advanced Placement (AP) Government and Politics is a semester-long elective course 

offered to seniors. Five years ago there were two sections. Today, there are three 

sections and the number is likely to grow dramatically with the new state Civics 

mandate.  

 

The course by necessity relies heavily on the textbook.  The current text is an “AP 

edition,” and therefore, linked to the College Board’s course content requirements. 

However, the College Board recently announced significant alterations to the AP exam 

for May, 2019.  Therefore, it is likely that we will be adopting a new textbook in the near 

future. No textbook is enough to make instruction rich and meaningful enough for our 

students, so teachers make liberal use of supplemental readings, most commonly 

shorter excerpts of court decisions and current Op/Ed  pieces from traditional media 

sources.  Current media remains an important component of the class. Teachers 

increasingly incorporate video clips, followed by student written reflections.  These clips 

range from television news snippets to campaign commercials and debate coverage.  

 

Last summer, the current course instructors (Rob Berg and Michael Greenstein) 

completed a summer curriculum project that revised unit assessments to more closely 

match anticipated changes from the College Board.  Further, the course now includes 

more deep analysis of Supreme Court opinions and historical documents that will play a 

more prominent role on the AP exam.  We hope to create a new database of released 

exam questions in coming years to better prepare our students for the exam. 

 

Recommendations 

1. The department should adopt either a new textbook or a new edition of the current 

textbook in the near future to more closely align with new College Board standards and 

to provide more current political developments. 

 

2. The instructors should continue to create new assessments and to collect a database 

of released assessments to better prepare students for the spring AP exam. 
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Course: AP Comparative Government 

 

Findings 

Advanced Placement Comparative Government and Politics is a semester-long elective 

course offered exclusively to second-semester seniors.  An encouraging sign for the 

course has been slow, but steady increases in  enrollment, peaking in 2017-18 with 38 

students who are genuinely interested in the content. 

 

The course begins with an introduction to the comparative approach and methodology 

of political science. Next, students move on to case studies with which they have a 

higher degree of subject familiarity: globalization, the European Union and Great 

Britain.  Course readings  derive from the course text, Introduction to Comparative 

Politics, but are supplemented by teacher-selected articles from a variety of scholarly 

sources and journals, including but not limited to The Economist, AP Central/The 

College Board, BBC, Foreign Affairs, Foreign Policy, and Current History. Finally, 

students collaborate in groups assigned to one of our six target countries and are 

responsible for developing critical thinking questions, leading discussion, diagramming 

the government structure/function and presenting on current events.  We regularly 

incorporate past free-response questions and take practice objective tests to prepare 

students for expectations for the AP test.  

 

Recommendations 

The instructor must constantly stay abreast of current political developments for the 

target countries.  No matter how recent (we currently use the sixth and latest edition), 

the textbooks cannot include the most recent political developments.  Students will 

therefore investigate more recent issues and shifts in the politics of each target country. 

The instructor must also continuously monitor developments with the College Board 

and its test format, as the test formats for most other AP social sciences courses have 

recently changed.  
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Course: AP European History 

 

Findings 

Advanced Placement European History is a year-long history course that is open to 

sophomore through senior students and consistently enrolls forty-five to sixty students 

per year, nearly all of them sophomores.  

 

The College Board redesigned the AP European History exam  in 2015-16 to streamline 

content coverage and emphasize historical thinking  skills.  AP U.S. and AP World 

History have undergone similar redesigns. The College Board’s current philosophy, with 

which we agree, is that students should spend more time learning how to investigate 

history, rather than being taught massive historical content. In particular, the course 

now places greater emphasis on several historical thinking skills, including 

contextualization, comparison, causation, and continuity and/or change over time. 

Facility with these skills enhances students’ historiographical analysis and provides the 

foundation for written analysis in the form of short answer questions, long essay 

responses and document-based questions. The new exam format introduced 

stimulus-based multiple-choice and short answer questions, requiring students to 

analyze text and apply the historical thinking skills mentioned above. An added benefit 

is that all three courses have developed the same format and rubrics for essay writing, so 

students who take AP European History as sophomores are exceptionally well-prepared 

for AP U.S. and AP World History.  Throughout the course, students develop their skills 

at analyzing historical texts, asking questions, thinking critically, solving problems, 

utilizing technology for research, working collaboratively and communicating 

effectively in both the written and oral form.  These skills are refined during  a 

systematic analysis and evaluation of modern European History (1450-present) with its 

various social, political, religious, intellectual, technological and economic 

developments over time.  

 

Recommendations 

The instructor must stay abreast of College Board practices and policies regarding the 

course and exam. The textbook (eleventh edition, 2014) must be constantly re-evaluated 

and new editions or new texts that more closely align to the course adopted.  
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Course: AP Macroeconomics 

 

Findings 

Advanced Placement Macroeconomics is a semester-long elective class offered to 

sophomores, juniors and seniors.  Enrollment has remained relatively steady over the 

past five years, with a typical run of four sections and approximately 100 students.  For 

school year 2018-19, enrollment fell and only three sections will run.  This may be due to 

other new AP offerings or perhaps changes in class selection connected to the new state 

Civics requirement. One significant department change is that there are now three 

instructors with experience teaching the class (Rob Berg, Sarah Ilie, and John Grimaldi) 

and a recent hire (Stephanie Jund) with experience at her former school. Five years ago 

there was only one instructor.  

 

The College Board prescribed course curriculum has not changed significantly over the 

past five years. We are using the same publisher for text materials.  While the editions of 

the books have changed and the text examples and materials have been updated, course 

coverage remains largely the same. We have rearranged some of the course sequencing 

in line with textbook changes. We continue to incorporate more international trade 

related content at the front end of the class.  Additionally, as the AP exam now includes 

greater emphasis on neo-classical theories, we have added more material and practice 

problems related to more conservative monetary and fiscal policy analysis. 

 

Direct instruction is an important component of the AP Macroeconomics class. 

However, we continue to develop more group-based problem sets for students to work 

with in class.  Today, we increasingly require students to work together, explain 

concepts to one another, and demonstrate concept mastery in class. We have also 

developed some new active engagement strategies to make the course both more 

interesting and more accessible. We continue to use student role play activities, 

competitions, and even short, dramatic plays to engage students. Last year, the 

Macroeconomics classes were placed in classrooms that were part of the GBN New 

Learning Spaces Pilot. This enabled more collaborative work as the classroom setup 

employed separated "group table" configurations.  We intend to continue this approach 

to the extent that the furniture allows. 

 

Recommendations 

Instructors must stay abreast of College Board developments in Macroeconomics, as 

virtually every other AP social studies course has been, or is in the process of, being 

redesigned.  
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Course: AP Psychology 

 

Findings 

Advanced Placement Psychology remains our department’s most popular course.  The 

course has enrolled between 150 and 182 students and generated six or seven sections 

each of the past five years. Students coming from AP US History, Honors US History, 

and occasionally regular US History, have found success in this course.  

 

During this most recent five year cycle, the AP Psychology teachers  have made 

curricular changes to enhance their  students’ preparation for college  psychology 

courses.  For example, they have placed greater emphasis on scholarly research and APA 

citations.  Students complete analytical research assignments, requiring the use of  the 

APA PsycNET database, a search engine students will likely use in college psychology 

courses.  To adequately prepare students for the written Free Response Question (FRQ) 

portion of the AP exam, teachers have incorporated more practice FRQs into 

instruction.  Students complete and correct an FRQ during each unit, often using 

released College Board prompts and rubrics.  This enhances student familiarity with the 

various types of questions asked on the FRQ section of the AP exam.  

 

During this latest cycle, we have adopted a new edition of the textbook (Myers 

Psychology for AP 2nd edition electronic). Students have benefited from the text’s 

format, which reduces units into shorter, more manageable modules with reading 

comprehension and practice test questions at the end of each module, and practice 

FRQs at the end of each unit.  Myers for AP 2nd edition contains updated information 

on classifying psychological disorders using the newly revised Diagnostic and Statistical 

Manual of Mental Disorders, Fifth Edition (DSM-5).  Teachers prepare unit packets for 

students for each unit of study.  Unit packets include a unit schedule to keep students 

organized.  

 

Recommendations 

One of our AP Psychology teachers retire in June, 2019.  We recommend transition 

planning to prepare for this retirement, and have another teacher in the department 

ready to begin teaching AP Psychology.  The new teacher will attend the Psychology 

Advanced Placement Summer Institute workshop at Northwestern University and 

complete summer curriculum work. 
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Course: AP US History 

 

Findings 

Advanced Placement US History is a year-long course offered to juniors.  The course has 

seen its enrollment grow within the past five years and this year has five sections.  The 

increase in enrollment has led to the addition of a third instructor since the last 

curriculum report.  

 

The most notable change since the past curriculum review is the College Board 

curriculum redesign. The new curriculum emphasizes the following historical thinking 

skills: 

 

● analyzing historical sources and evidence (content/sourcing and interpretation) 

● making historical connections (comparison and contextualization) 

● chronological reasoning (causation and continuity and change) 

● creating and supporting an argument (argumentation and using evidence to 

support an argument) 

 

The new AP test includes stimulus-based multiple choice questions, changes with the 

rubrics for long essay questions and document-based questions, as well as the addition 

of short answer questions.  

 

In light of these changes, Glenbrook North’s AP US History teachers have revised their 

course to include the types of assessments listed above, and have implemented a greater 

emphasis on the skills above during each class day. Additionally, we continually work 

with students on their writing, not only to prepare them for the AP test, but to prepare 

for academic writing in their collegiate future. Regarding day to day practice, we have 

thoughtfully reflected on the homework associated with the class. Students no longer 

outline text chapters as in the past. They complete key terms and annotate the College 

Board’s Key Concept outline within units. We have moved from a web-based and course 

tailored textbook in light of the College Board changes.  

 

Recommendations 

As we have been using the same text for the past five years, we should explore the next 

edition of our current text, as well as other options. 
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Course: AP World History 

 

Findings 

Advanced Placement World History is a year-long course, and since 2015-2016 it has 

been open to sophomore through senior students and has generally enrolled one to two 

section(s) each year.  Due to growth in enrollment, we added a second instructor  to the 

curriculum team.  

 

Teachers have reorganized the AP World History course in order to address changes in 

the exam format and College Board’s evolving curricular expectations.  The course uses 

two primary textbooks ( Ways of the World and AP World History: Essential 

Coursebook ), as well as supplemental texts such as This Fleeting World  and excerpts 

from contemporary historical research. Besides the fundamentals of reading and 

analyzing sources and writing argumentative essays, students digitally collaborate using 

various Google applications. Students have have multiple co-teaching opportunities 

throughout the year that actively engage them not only as learners, but also as teachers 

or “experts” on specific topics. During the past three years, teachers have also curated 

stimulus materials that prepare students for the AP exam by prompting them to analyze 

sources.  We continue to monitor changes in the AP test itself and insure that the course 

prepares students to succeed.  Both teachers have been readers for the AP exam, which 

enhances  our understanding of the College Board’s expectations.   

 

Recommendations 

Over the past three years, the AP World History Exam format has drastically changed. 

Now, the College Board has announced a massive change in the exam’s scope. Starting 

in 2020, the exam will no longer cover historical content from prior to 1200 CE, erasing 

3,000 years of content coverage but, presumably, with the expectation of greater depth 

of coverage for the most recent 800 years of history.  Attendance at College Board 

conferences, looking for the most appropriate texts, and continued redesign of GBN’s 

course will remain essential.  
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Course: Debate Program 

 

The Debate Program courses were reviewed five years ago as part of the Social Studies 

Department’s Educational Planning Process. Michael Greenstein has led the Debate 

Program. Until this year, Michael taught four of the six courses and Jamie 

Ellinger-Macon taught the other two courses. This year Jared Zuckerman is teaching 

four debate courses and Michael is teaching two courses.  

 

Course or Initiative: Debate 163 

 

Findings 

Debate 163, the introductory course, is a year-long elective class offered at the regular 

level to freshmen and sophomores. For the last five years, enrollment has remained at 

two sections of 22-28 students in each section with an occasional overloading of sections 

due to student demand. Enrolling in the class automatically places students on the 

Debate Team and provides them with opportunities to participate in extracurricular 

Debate practices or competitions, though participation on the team is not a course 

requirement.  

 

During the last five years, the curriculum has remained consistent. This course has been 

student centered and requires much student collaboration. First semester is dedicated 

entirely to Policy Debate and divided  into several units of study, each building upon the 

previous one, and  gradually exposing students to the various elements of basic Policy 

Debate. While the structure of the units remains the same each year (e.g. basic debate, 

burdens of proof, flowing, spreading, disadvantages, and counterplans), the substance 

by which students approach the units correlates with the current year-long national high 

school policy debate topic. This approach not only allows students to build fundamental 

debate skills such as critical thinking, analyzing arguments, and debating both sides of a 

topic, but also prepares them to compete in tournaments on the national topic if they 

choose to. The last unit of first semester introduces students to a broader range of policy 

issues that they could debate on the current resolution or future resolutions. Such issues 

include global warming, proliferation of weapons of mass destruction, United States 

hegemony, and basic international relations theory.  

 

For the last four years, third quarter has been split into three units. Students have  been 

introduced to Lincoln-Douglas, Public Forum, and Congressional Debate. Since 

students already have knowledge of the structure of Policy Debate, students initially 

learn the new types of debate by comparing and contrasting their structures to the 

structure of Policy Debate. As part of the Lincoln-Douglas, Public Forum, and 

Congressional Debate units, each student engages in three in-class debates: one in the 

Lincoln-Douglas format, one in the Public Forum format, and one in the Congressional 

format. During these debates, when students are not debating they are responsible for 

acting as a judge for the debates of other students and must use what they know about 

those types of debates to decide a winner. Allowing students to judge debates further 

strengthens student debate skills by helping them understand what adult judges might 
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use as their criteria to evaluate students at tournaments. Starting this year, students will 

primarily focus on learning Congressional Debate for most of the third quarter,  since 

that is the only other form of debate Glenbrook North competes in besides Policy.  

 

During fourth quarter, students complete a quarter-long research project on the 

following year’s national high school policy resolution that culminates in an actual 

debate. Up to this point in the course, the teacher has completed the research for the 

students. This practice has allowed students to focus solely on developing all other 

fundamental debate skills instead of spreading students too thin in their learning. Since 

the capacity to engage in high quality research is such an important element of 

successful debate, the entire quarter is dedicated to guiding students through the 

process learning to conduct high quality research. At the outset of the project, students 

form groups of four and within that group, two of the students will be affirmative and 

eventually debate the other two students, who will be negative. With teacher guidance 

and student collaboration, throughout the quarter groups gradually develop enough 

research to have a full debate. The final exam  for second semester is for students to 

have an actual debate on the following year’s topic using only  student research and 

student-generated arguments.  As a part of this project, students are also introduced to 

paperless debate. Paperless debate enables students to organize their evidence and 

arguments and to produce produce debate arguments more efficiently.  

 

Recommendations 

Moving forward, Debate 163 will continue to  focus on learning Congressional Debate 

for most of the third quarter, since Lincoln-Douglas Debate (see below) is sunsetting. 

Going forward, Congress Debate will be the alternative format to Policy.  
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Course: Debate 183 – Seminar – P (Policy) 

 

Findings 

Debate 183 is a year long elective class offered at the honors level to students in their 

second, third, or fourth year of debate who wish to compete in Policy Debate. Students 

enrolled in this class are encouraged to compete on the Debate Team. Teachers created 

this course within the last decade to create a curriculum that focuses on the type of 

debate students intended to compete in. For the last many years the number of students 

interested in debate has remained high, which has consistently resulted in two robust 

sections of this course. The Social Studies Department has worked with the Student 

Services Department to create one section of the course for sophomores and one section 

of the course for juniors and seniors to ensure differentiated instruction suited to the 

specific needs of each grade level.  

 

A small portion of the curriculum for this course mirrors the curriculum of the first 

semester of Debate 163 in that some class time is dedicated to helping sophomore 

students sharpen the same fundamental debate skills they learned in Debate 163 by 

teaching them more advanced debate techniques. However, in this course, there is a 

much greater emphasis on student research and student oral communication skills as 

opposed to a sole focus on an introduction of how to debate. During class students also 

conduct research, have mini-debates focused on particular skills they want to improve 

or arguments they want to practice, or have full-length debates. After every tournament 

(which is about every week), the teacher and students create lists of new research 

assignments the class needs to accomplish to be prepared for future tournaments. While 

creating this list, the class engages in discussion and debate about the best ways to 

attack the arguments of opponents or counter arguments opponents make against GBN 

students. Aside from tournament preparation, the entire class will engage in various 

advanced debate skills work as a group to maximize the team’s success. Such activities 

might include learning to debate against new affirmatives, listening to new arguments 

classmates have developed and providing feedback, or listening to classmates re-give 

speeches from a debate they lost to help them improve their strategies, arguments, 

and/or skills. More experienced students in this course are also expected to mentor the 

less experienced students both after school and at tournaments.   

 

Recommendations 

None. 
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Course: Debate 173 – Debate Seminar – L (Lincoln-Douglas/Public Forum) 

 

Findings 

Debate 173  is a year-long elective class offered at the honors level to students in their 

second, third, or fourth year of debate who wish to compete in Lincoln-Douglas or 

Public Forum debate. Students enrolled in this class are encouraged to compete on the 

Debate Team. Teachers created this course within the last decade to create a curriculum 

that focuses on the type of debate students intended to compete in. While five years ago 

there were two robust sections of this course, over the last few years interest in the 

course has declined. Until this year, there were two sections: one for sophomores and 

one for juniors and seniors.  

 

Over the last five years, students expressed a strong interest in Congressional Debate, in 

which we did not compete. Based on student interest, last year, the team piloted 

competing in Congressional Debate and many more students were interested in this 

debate format compared to Lincoln-Douglas or Public Forum. As a result, last year we 

created a new course, Congressional Debate, to eventually replace the 

Lincoln-Douglas/Public Forum course. Currently there is one section of Congressional 

Debate that consists of 25 students (almost all sophomores) and one section of 

junior/senior Lincoln-Douglas/Public Forum debate that consists of 10 students; four 

juniors and six seniors. All four juniors plan to take Congressional Debate as seniors. 

Next year, assuming student enrollment and interest remains consistent, there will 

likely be one Congressional Debate course for sophomores and one for juniors and 

seniors which would complete the two year phase out of Lincoln-Douglas/Public Forum 

debate and phase in of Congressional debate.  

 

In Congressional Debate students participate in a mock legislative assembly where 

students draft bills (proposed laws) and resolutions (position statements), which they 

and their peers later debate and then take action on by voting for or against the 

legislation. In this course, debate  theory is emphasized and the students are required to 

read scholarly sources on current events as well as learn parliamentary procedure. The 

course also stresses advanced argumentation skills and research techniques. Debaters 

are given instruction in evidence selection, argument organization, logic, and analysis. 

Students in Debate Seminar are encouraged to attend debate tournaments. More 

experienced students in this course are also expected to mentor the less experienced 

students both after-school and at tournaments.   

 

Recommendations 

Assuming interest remains the same in Congressional debate and Lincoln-Douglas/Public 

Forum debate, we should no longer offer a Lincoln-Douglas/Public Forum debate course 

and replace it with a second Congressional debate course.  
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Course or Initiative: Team Program courses  

 

Findings  

The Team Program courses in Social Studies include History of World Civilizations GT, 

Civics GT and U.S. History GT.  The courses meet daily for 90 minutes and are team 

taught by an English and Social Studies teacher, with  additional support from a special 

education teacher in the 9 th grade classes.  Team classes integrate the curricula (e.g. 

students read Romeo and Juliet while studying the Renaissance, students read The 

Great Gatsby while studying the 1920s).  Most units are taught thematically.  

 

Team Program teachers  meet with one another regularly during their common 

planning periods.  They also have monthly meetings with program coordinator Eric 

Etherton as well as support personnel from Student Services (e.g. school social workers 

and psychologists).  In the past, there have sometimes been several meetings each year 

that include all Team teachers across grade levels and departments for selected 

professional development.  A trend over the past five years has been for these meetings 

to be less numerous. A key reason for this has been the abandonment of a common 

planning time for all the teaching teams. The Team teachers no longer have the common 

8-9 planning period and the scheduling of Team courses has changed. A freshman Team 

class might, for example, meet first block of A day but second block of B day.  This has 

been done for good reason.  Our Associate Principal for Student Services reports that 

this has allowed Team students the freedom to take more elective courses. The trade off 

has been greater difficulty getting the entire Team staff together.  

 

Following a 2013 program review, Team teachers resolved to coordinate and integrate 

their curricula more closely and to align it more closely  with regular level courses. 

During the past five years, teachers have used daily team planning. Some examples 

follow. The 9 th grade team has added a novel this year, Salt to the Sea , which is replacing 

All Quiet on the Western Front.  The 10th grade team has worked to further integrate the 

Civics curriculum with the literature in the course.  For example, students complete 

even more shared writing assignments, including an assignment on values as related to 

citizenship and those expressed in poems studied in class, and writing that links 

Constitutional concepts (eg. rule of law, separation of powers) with Lord of the Flies. 
The 10th grade level Civics team now uses many of the same resources as the regular 

level Civics classes.  Both levels now use the same textbook and many similar 

assessment tools.  The Team Civics class integrates a more developed current event 

component than the regular level class and uses more reinforcement activities spread 

across a longer period of time to address more complicated materials. In the 11th grade 

year, students have gained valuable experience with DBQs (document based questions) 

within several units.  These in-depth primary source assignments now take place across 

all curriculum levels. The 11th grade team has added Their Eyes Were Watching God to 

take the place of Death of a Salesman. 
 

Lastly, since the 2013-14 school year, and continuing throughout this five year cycle, 

Reading Skill Development (RSD) has been offered to incoming freshmen enrolled in 
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the Team English 163 GT and Team HWC GT courses. Students eligible for TEAM 

typically demonstrate skills gaps in relation to their peers in any or all of the following: 

reading comprehension, reading fluency, vocabulary, writing, study habits, and 

organization.  RSD 163 provides additional skill practice and application to core 

academics (primarily English/HWC GT) as well as supplemental materials.  In addition 

to teacher-directed instruction, students are also provided time to read and study as 

they apply comprehension and critical thinking strategies. This optional course was 

offered to all English 163 Team students and approximately 25 students, or half of the 

incoming freshman GT students, opted to enroll.  

 

Recommendations  

In February of 2013, Richard Villa, an expert in the field of co-teaching models, led a 

professional development workshop for TEAM teachers to foster even greater 

collaboration with regard to classroom instruction.  He was well received and teachers 

left with a set of valuable resources to evaluate their roles within the teaching team on 

any given class day. This workshop bore much fruit which has been described above. 

The program is now due for a similarly reinvigorating professional development 

exercise, though it needn’t by necessity take the same form .  
 

Further recommendations 

● Continued work toward school goals within the program.  Writing and Critical 

Thinking are previous school goals that never go out of style.  Student Wellness 

and finding Meaning in school work are vital for TEAM students.  

● Continued incorporation of Google apps for teaching and learning.  Google 

Classroom and similar tools are particularly helpful for Team students to keep 

work saved and better organized.  

● Continued curricular integration at all levels.  

● Continued support of Student Services Department members at the Team level 

meetings to ensure communication with various support systems (counselors, 

case managers, deans, etc). 

● If allowing Team students more access to electives requires that common 

planning periods across levels disappear, and if we believe that this serves a 

greater good, then we must find creative solutions for getting teachers together. 
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SPECIAL EDUCATION 

 

Introduction 

 

Courses reviewed during past year 

Study Strategies 

 

Process 

Throughout the 2017-2018 school year, the Developmental Learning Services (DLS), 

Therapeutic and Academic Support Continuum (TASC), and Team Program teacher 

teams met weekly to review student needs from both individual and programmatic 

levels and discussed how the Study Strategies curriculum meets the needs of the 

students in those self-contained programs.  In addition, a small subcommittee of the 

Special Education teachers, who teach in the freshmen Team program, met to review 

their role as Study Strategies teachers. Finally, the faculty had whole department 

meetings to discuss the Study Strategies curriculum.  The Instructional Supervisor for 

Special Education coordinated the review of curriculum and summarized the findings in 

this report. 

 

Additional initiatives (outside of review process) 

The department continues to review best practices for direct instruction in the areas of 

reading, writing, and math, as well as how to effectively integrate programmatic 

instruction related to students’ transition goals and social-emotional needs.  

 

Report Schedule 

November 

2019 

November 2020 November 2021 November 2022 November 2023 

Implementat

ion of IEP 

goals in 

English and 

reading 

classes 

Implementation 

of IEP Goals 

through math 

Implementation 

of IEP goals 

through science 

classes 

Implementation 

of IEP goals in 

social studies 

Implementation 

of IEP goals in 

the areas of 

Study Strategies 

      Review needs of 

students and 

study skills 

courses offered 
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Review of 

Resource, 

Transition, 

and electives 

Review of 

English and 

Reading 

curriculum 

Review math 

Curriculum 

Review science 

curriculum 

Review of Study 

Strategies 

curriculum 

 

Approximate percentage of curriculum to be reviewed: 

20% 20% 20% 20% 20% 
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Course or Initiative:  Study Strategies 

 

Findings 

The faculty members involved in the Educational Planning Process reviewed curriculum 

for the Study Strategies course.  The team identified areas of strength, where it seems 

that students’ needs are being met, and other areas where there may be benefit from 

changes to curriculum.  The primary finding of the review process is that students 

enrolled in Study Strategies vary greatly from one another with respect to their 

instructional needs.  For this reason, the faculty decided to identify the common needs 

of all students in Study Strategies and then to define the curricular activities that all 

teachers of Study Strategies utilize. The following is the course description and the 

common activities identified by the Department as part of Study Strategies curriculum. 

In addition, the department agreed that the term “Study Strategies” does not capture the 

range of activities and thus recommends that the name be changed to “Academic 

Resource.” 

 

Study Strategies is a course where emphasis is placed on developing skills to meet the 

individual learning needs of students as well as on facilitating the transfer of these skills 

to academic areas. In every Study Strategies section, teachers review IEP goals with 

students and develop individualized plans to work towards the IEP goals.  IEP goals 

range from functional life skills (self-care, hygiene, emotional regulation) to 

independent learner behaviors (homework completion, organization).  As part of this 

process, students are provided opportunities to work on assignments for academic 

classes or to seek out building supports.  At times, students will receive direct 

instruction during Study Strategies time for a specific area of identified weakness, like 

reading, writing, math, executive functioning, or study skills.  All Special Education 

teachers provide direct coaching to students on self-advocacy skills meeting the student 

at their level of ability in this area.  Ultimately, the goal for students in Study Strategies 

is for them to strive for independence through self-advocacy, or to build the skills they 

need to be successful at the post high school level with a minimal level of support.  

 

During Study Strategies, some students receive instructional support in a related service 

area like speech and language, job coaching, transition counseling, or social work 

services.  Related service providers may “push-in” to the class and work with the Study 

Strategies teacher and student in the classroom or meet with the student in a separate 

office individually or in a small group.  All students in Study Strategies classes engage in 

a number of transition/post-high school planning activities.  Students review their IEP 

transition plans with their case managers and complete assessments for transition 

purposes.  These assessments will assist with career exploration and the finding the 

right fit process for a post-high school institution.  Study Strategies instructional time is 

spent teaching students how to communicate effectively with instructors and parents 

about their academic goals.  Often times, case managers or the Study Strategies teacher 

need to manage communication if students’ skills are not adequate in this area until the 

skills develop.  
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Time in class is spent reviewing and integrating the additional information provided to 

case managers about students needs from private providers like educational advocates, 

tutors, private therapists, parents, etc.  All students’ IEP goals are monitored with data 

collection.  Teachers engage students in this process by developing systems to track 

progress that involve the student to the extent possible.  In addition, even when the 

ultimate IEP goal does mention overall academic progress, teachers support this larger, 

broad goal by monitoring student accomplishments in their classes and identifying 

additional areas needing support that may not be specific to the student’s disability or 

IEP goals.  Checking each student’s grades, attendance, and discipline referrals are 

routine activities completed in the class.  In addition, students are taught the 

appropriate means of requesting the testing and classroom accommodations to which 

they are entitled utilizing a model that is consistent with what most colleges require 

students with disabilities to do prior to exams or class.  Sometimes, students receive 

instruction in multiple areas of executive functioning including organization, time 

management, homework/classwork production, advanced planning, and executing 

long-term plans.   Executive functioning has emerged as an area of high need.  

 

Students also receive feedback on their strengths and areas of need with regard to 

behavior and emotional regulation and coping.  For students where behavior is a 

significant issue, teaching adaptive skills and monitoring of a Behavior Intervention 

Plan occurs in Study Strategies.  

 

In some cases, the Study Strategies format is utilized for a student to complete an 

Independent Study course taught by a Special Education teacher for the purpose of 

credit recovery. In the unique situation where a Study Strategies section consists of 

students who are taking the same general education courses, like is the case for students 

in the freshman Team program, the Study Strategies instructors are able to do whole 

group reviews for quizzes and tests, reteach class concepts, provide feedback from 

assessments, and plan other study activities related to Team course content. 

 

The team identified that lack of cohesion in terms of the instructional needs of the 

students who are placed in Study Strategies sections often results in the inability of 

teachers to design whole group lessons that meet the needs of many or all.  Thus, in 

most cases, teachers are tasked with the need to have separate individual lessons for 

each student in the course.  

 

Teachers feel there would be benefit to structuring Study Strategies sections so that the 

students are grouped similarly is for those who are fully part of the TASC or the DLS 

programs. For these students, having students with similar instructional needs in each 

Study Strategies section would allow the teacher to design lessons that appeal to most 

learners and to address their IEP goal areas as a group. This is already being done to the 

extent possible, but master schedule limitations require the Special Education 

Department to be flexible with how students are grouped during Study Strategies so that 

students are provided with maximum access to other courses they need or elect to take 

as part of their schedule.  The Special Education faculty will continue to explore ways to 
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group students in the same sections to allow for this type of instructional planning when 

it is deemed that this would benefit the student and be necessary to meet their IEP 

needs.  That being said, the Department recognizes that it is important to maintain a 

model where the students in each Study Strategies classroom continue to demonstrate a 

range of abilities.  Particularly in the area of self-advocacy, it is helpful for students who 

demonstrate fewer skills in this area to have positive peer models in their Study 

Strategies class who can be highlighted as demonstrating exemplar skills related to 

various areas including self-advocacy, study skills, or communication with teachers. 

 

Recommendations 

● Change the title of “Study Strategies” to “Academic Resource” to better capture the 

range of activities that occurs in this course and align with GBS 

● Continue to consider new and innovative ways to engage students in transition 

(post-high school planning) as part of their Study Strategies experience 

● Continue to find ways for all Special Education teachers to be knowledgeable 

about the general education and self-contained content area curricula in the areas 

that they do not teach so that they can maximize their ability to support students 

in the mainstream 

● Continue to provide opportunities for professional development in a wide range of 

areas related to student with disabilities so that Study Strategies instructors 

demonstrate the basic skills to address any deficits area presented by their 

students in the Study Strategies sections 

● Consider offering small group specialized instruction to students with specific 

needs through push-in support delivered by trained special education teachers in 

areas like executive functioning 

 

Department Action  

 

 New 

Course 

Proposals 

Summer 

Curriculum 

Projects 

Textbook(s) Staffing Resources 

Department 

Action 

None 

 

 

Study Strategies 

curriculum 

development 

including 

push-in services 

related to 

executive 

functioning 

 

N/A N/A 

 

Summer 

curriculum 

funding 

and time to 

meet with 

colleagues 
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WORLD LANGUAGES 

 

 

Introduction 

 

Courses reviewed this year 

Chinese 463 

Chinese 473 

French 463 

French 473 

Hebrew 463 

Hebrew 473 

Russian 463 

Russian 473 

Russian 573 

Spanish 463  

Spanish 473 

  

Process 

Committee leaders were selected to review the first year curriculum for the courses 

listed above: 

● Chinese 463/473:  Wanyin Chou  

● Hebrew 463/473: Josh Morrel 

● French 463/473: MJ Petrini-Poli 

● Russian 463/473/573: Svetlana Borisova 

● Spanish 463:  Norma Vakil 

● Spanish 473: Annahi Hart  

  

Additional initiatives (outside of review process) 

The department continues to incorporate performance-based assessments into each 

level of curriculum to promote speaking proficiency and cultural competence.  These 

skills will be a part of the new student growth measure incorporated into the teacher 

evaluation system under PERA. However, the department also wishes to incorporate 

more balance into instruction with a focus on explicit language functions and grammar 

concepts taught within the context of thematic based units and in the target language. 

The Instructional Supervisor sees this as a major point of focus moving forward in terms 

of improving over all instruction, the experience for the students in the classroom and 

the professional cohesion in the department. 

 

Moving into the 2018-2019 academic year, the level five sections for French and Spanish 

have grown since the past year. In 2017-2018, there was one stacked section for Spanish 

563, 573 and 583 (AP). The total number of students in the section was seven. This year, 

there is one AP Spanish section with 17 students and an additional Spanish 563/573 

stacked class with 14 students making the number of Spanish students beyond level four 

at 31.  In 2017-2018, there was one stacked section for French’s 573 and 583 (AP). The 
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total number of students in the section was six. There was also a French 563 class with 

13 students making the total number of French students beyond level four at 19 last 

year. This year, there is one AP French section with 24 students and an additional 

French 563/573 stacked class with 16 students making the number of French students 

beyond level four at 40 students. One of the Instructional Supervisors goals is to 

maintain a high level of retention beyond level four in our language programs and is 

encouraged thus far after one year. 

 

GBN’s Modern Hebrew program has two sections of level 163 this year and also offers 

two sections of level 263/273 stacked. This is the first time since GBN has offered 

Modern Hebrew (starting in 2010) that there have been two sections of both level one 

and level two.  

 

Another goal for the GBN World Language Department is to increase the number of 

students qualifying for the Illinois State Seal of Biliteracy. In 2017, 19 GBN students 

scored well enough on the AAPPL, STAMP and AP exams to qualify for the Illinois State 

Seal of Biliteracy upon graduation. In 2018, 72 GBN students scored well enough on the 

AAPPL, STAMP and AP exams to qualify for the Illinois State Seal of Biliteracy upon 

graduation. During the 2018-2019 school year, all level four students in language will be 

required to take either the AAPPL or STAMP exam as part of their course. Part of the 

department’s initiative in balancing proficiency and mechanics in language instruction 

is geared towards preparing students for these assessments.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

79



 

Report Schedule 

November 

2018 

November 2019 November 

2020 

November 

2021 

November 

2022 

Chinese 463 Chinese 563 Chinese 163 Chinese 263 Chinese 363 

Chinese 473 Chinese 573 ------ Chinese 273 Chinese 373 

French 463 French 563 French 163 French 263 French 363 

French 473 French 573 ------ French 273 French 373 

------ French 583 AP 

Lang. & Culture 

------ ------ ------ 

Hebrew 463 Hebrew 563 Hebrew 163 Hebrew 263 Hebrew 363 

Hebrew 473 Hebrew 573 ------ Hebrew 273 Hebrew 373 

Russian 463 Russian 563 Russian 163 Russian 263 Russian 363 

Russian 473 Russian 573 ------ Russian 273 Russian 373 

------ Spanish 563 G Spanish 163 G Spanish 263 G Spanish 363 G 

Spanish 463 Spanish 563 Spanish 163 Spanish 263 Spanish 363 

Spanish 473 Spanish 573 ------ Spanish 273 Spanish 373 

------ Spanish 583 AP 

Lang & Culture 

------ ------ ------ 

*Currently not offered at GBN. 

  

Approximate percentage of curriculum to be reviewed 

November 

2018 

November 

2019 

November 

2020 

November 

2021 

November 

2022 

21% 25% 12% 21% 21% 
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Course or Initiative:  Chinese 463/473 

  

Findings 

We have offered one section of the fourth year regular and honors Mandarin Chinese for many 

years. The number of students enrolled varied from 15-25 students per class. This year we 

have a fourth year regular and honors combined section of 20 students.  All except 1 juniors of 

the Chinese 363 students from 2017-2018 continued studying Chinese this year.  Two 273 

heritage students (2017-18) were placed into 473 (2018-19) and one freshman from Maple 

Middle School were placed into this class. The course addresses interpersonal, interpretive, 

and presentational skills via reading, writing, listening, speaking and culture in both regular 

and honors levels. 

 

The curriculum of Chinese 463/473 presents some changes this year. In the past years the 

curriculum emphasized equally in speaking, writing, reading, listening, and culture. Starting 

last year, the curriculum focused more on the the communication skills - interpersonal, 

presentational, and interpretive. This change is in accordance with the goals set out by 

Common Core, College and Career Readiness standards, the benchmarks set forth by the 

American Council for Teachers of Foreign Languages (ACTFL) as well as the World Languages 

Department goals.  

 

The fourth year students will move to fifth-year regular or Honors Mandarin Chinese tracks 

depending on students’ final grades and teacher recommendation. For the 2018-2019 school 

year all level 4 Spanish students will take AAPPL test in March, an exam students may take in 

order to qualify for the Illinois State Seal of Biliteracy. 

 

Recommendations 

This is the third year that this class has not assigned any textbook.  Additional authentic 

reading and listening materials are provided by the teacher to enhance students learning for 

these 2 levels.  
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Course or Initiative:  French 463 and 473 

 

Findings 

In the past three years, we have offered varying sections of French 463 and 473.  Last 

year, two sections of 473 and one of 463 were offered.  This year, one section of each is 

offered.  French 463 currently has 15 students, and French 473 has 25 students.  These 

courses address interpersonal, interpretive, and presentational skills via reading, 

writing, listening, speaking, and culture. 

This is the fourth year that the new thematic-based units have been implemented. 

Levels 463 and 473 have been redone by members of the Level 4 Curriculum Team to 

guide students in their path towards proficiency, to facilitate communication in the 

target language, and to better prepare students on the honors track for the AP exam. 

Both classes focus on the three modes of communication, AP themes, and ACTFL 

can-do statements.  The ACTFL Proficiency Guidelines serve as the base on all 

summative assessment rubrics.  The teacher and students are expected to remain in the 

target language for 90% of the block or more.  Interactive notebooks and TALK scores 

are routines that aid student engagement and personalized learning experience.  With 

the new curriculum came a change from grammar-based language learning to 

communicative, proficiency-based language learning.  That being said, grammar is still 

integrated in context in order to advance students’ accuracy and complex 

communicative abilities. 

Throughout this noteable transition, there have been many positive outcomes. For 

example, students are able to better communicate interpersonally with the 

implementation of TALK and stress on communication.  In addition, students are able 

to expand their vocabulary through authentic resources and individual vocabulary lists. 

Students are better able to track their progress in the course by being reminded of the 

can-do statements, writing personal goals, and writing reflections on these goals 

throughout the units.  The teacher found that students benefit greatly from using the 

same style of rubric all year because the expectations are clearly stated in 

comprehensible phrases.  Finally, the teacher found that students better organized with 

the use of the interactive notebook and Google Classroom.  The teacher benefits from 

having the majority of students for a second year in a row because the students are 

accustomed to class routines, policies, and expectations. 

There are challenges that present themselves in levels 463 and 473, as well.  The teacher 

is still exploring best practices in building accuracy and vocabulary. Finding authentic 

resources at an appropriate level has been difficult and has led to an increase in 

planning time.  Despite the time constraints, the teacher finds the new curriculum 

extremely beneficial to students and is excited to continue to improve the program. 

The fourth-year regular and honors students will move to fifth year regular or AP French 

Language and Culture.  Last year, approximately 75% of 463 students continued to 563 

and approximately 61% of 473 students continued to AP.  The number of sections given 

to level  has varied between 2 and 3 for the four years that the teacher has been involved 
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with Glenbrook North High School. All students will complete the Seal of Biliteracy 

testing in March during class. 

Recommendations 

French teacher MJ Petrini-Poli believes that at present time, we should focus on 

differentiating levels 463 and 473 to give our students similar but appropriately separate 

experiences.  Currently, she is not using a textbook and feels that a textbook would not 

enhance lessons.  She worked with French colleague, Amanda Vogg, last year to improve 

lessons and integrate more culture as well as the Level 4 Curriculum team.  In the 

2019-2020 school year, she hopes to increase the number of 463 students continuing to 

563 by promoting the program, our field trips and study abroad opportunities, and the 

Seal of Biliteracy this year. 
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Course or Initiative: Hebrew 463 and 473 

Findings 

We have offered one section of fourth year regular and honors and enrollment has 

varied from 13-26 students per class over the past seven years. This year we have a four 

year regular and honors combined section of 19 students; this class is also stacked with 

our Hebrew 573 section which has five students. In the regular and honors combined 

track, there have been levels two, three and four over the last seven years and an honors 

five (Advanced Topics in Modern Hebrew) level as well over the last five years. All of 

these sections have varied from 12-29 students in different sections. The level four 

course addresses interpersonal, interpretive and presentational skills via reading, 

writing, listening, speaking and culture in both the regular and honors levels. 

The curriculum for fourth year regular and honors presents some challenges. Over the 

past four years, with the focus of instruction adhering towards the goals set out by 

Common Core, College and Career Readiness standards and the benchmarks set forth 

by the American Council for Teachers of Foreign Languages (ACTFL), Hebrew 463/473 

has transitioned from a grammar-based course where standards-based assessments are 

used for students to demonstrate knowledge acquisition to a fusion of grammar, 

culturally relevant and immersion topics course. As a result we are trying to transition 

from our former primary resource Hebrew from Scratch: Part B to a more interactive 

and engaging resource. Furthermore, the focus on assessments is now 

performance-based. 

At the same time, however, due to the large knowledge gap between stronger and 

weaker students in such a diverse classroom, the two Hebrew teachers in the 

department (the primary Hebrew language teacher and the Instructional Supervisor) 

spend a great deal of time working together to create a sound and meaningful 

curriculum that fuses grammar and mechanics with performance tasks and proficiency 

development while also addressing the differentiation at this level.  

While the teacher has not felt the need to sacrifice grammar due to the increased value 

placed on culture and immersion (presentational and interpersonal skills specifically), 

creating new content without a primary resource has increased planning time. As stated 

earlier, the primary Hebrew teacher and Instructional Supervisor work together to 

combat this and at this time, neither teacher feels a need for a primary text or resource 

for Hebrew 463 and 473.  

The fourth year regular and honors students will move to Advanced Topics in Modern 

Hebrew: Hebrew 573. For as long as Hebrew 573 has been running at Glenbrook North, 

it has been stacked with the Hebrew 463 and 473 section due to low enrollment 

numbers in Hebrew 573.  Roughly 75 percent of the students enrolled in Hebrew 463 

and 473 that are not seniors go onto fifth year. This year, of the 22 students enrolled in 

Hebrew 363 and 373 eligible to move onto the level 463 and 473 section, 19 continued.  
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Recommendations 

Hebrew teacher for level 463 and 473, Sigal Zamir and Instructional Supervisor Josh 

Morrel feel that the primary focus for students in Hebrew 463 and 473 should be 

increasing proficiency in interpretive listening, reading, presentational speaking and 

presentational writing. There are a collection of authentic resources and supplementary 

resources gathered towards that end. All Hebrew 463 and 473 students will be taking 

the STAMP assessment in March of 2019 with the goal of qualifying for the Illinois State 

Seal of Biliteracy. The aforementioned skills are assessed on the exam.  
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Course or Initiative: Russian 463, 473 and 573 

Findings 

During the 2017-2018 school year there was one section of level 473 and 573 combined. 

The enrollment was 13 students. This year, in 463/473/573  the enrollment is 23 

students. This is also the fourth year that the new thematic-based units have been 

implemented. Levels 463/473 and 573 have been redone by members of the Level 4 

Curriculum Team to guide students in their path towards proficiency, to facilitate 

communication in the target language, and to better prepare students on the honors 

track for the AP exam. The class focuses on the three modes of communication, AP 

themes, and ACTFL can-do statements. The ACTFL Proficiency Guidelines serve as the 

base on all summative assessment rubrics. The teacher and students are expected to 

remain in the target language for 100% of the block. The course covers the following 

themes:Russia and the Global Problems in the Modern World, Politics and Society/ 

Current events, Russian Literature, Discoveries and Inventions, Urbanization and Life 

in Megapolis, Economics and Society. 

The new curriculum brought a change from grammar-based language learning to 

communicative, proficiency-based language learning. Furthermore, the focus on 

assessments is now that of performance-based.  

While the teacher has not felt the need to sacrifice grammar due to the increased value 

placed on culture and immersion (presentational and interpersonal skills specifically), 

creating new content without a primary reason has increased planning time. At this 

moment, however, the teacher is happy without the use of a textbook as she is able to 

collaborate regularly with members of the level-four curriculum team in her 

department. 

The four year regular and honors students and five honors students will take a Seal of 

Biliteracy test in March.  

Recommendations 

Russian teacher Svetlana Borisova believes that at the present time, we should continue 

utilizing and developing the current thematic-based curriculum used for Russian 

463/473/573. In the 2018-2019 year she would like to continue running levels four 

regular and honors and five honors without the use of a primary textbook. She hopes to 

continue to grow the program by promoting the Russian language classes within GBN 

through the WLHS events and extracurricular events such as Russian Olympiada. 
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Course or Initiative: Spanish 463 

Findings 

This year we have 5 sections of Spanish 463.  All sections vary in class sizes from 20-28 

students.  The course is comprised of mostly sophomore students. Most of the students 

are coming from Level 3 Spanish at GBN.  Only 8 students are sophomores coming from 

level 3 classes.  

Last year there were 5 sections of Spanish 463 and this year there are 5. 

The level four course addresses interpersonal, interpretive and presentational skills via 

reading, writing, listening, speaking and culture for the regular level and is 

differentiated for honors level. The course is focused on developing students proficiency 

level to sustain intermediate low and being able to reaching although not maintain 

intermediate mid for some skills.  

The curriculum for fourth year regular is in its second cycle of development and growth. 

The curriculum is structured by 6 units (3 units per semester). The following outlines 

the AP themes, topics and essential questions. 

AP 

themes 

Art  Families 

and 

community 

Science 

and 

technology 

Tolerance Health Music 

Topic Art  

art and 

society 

Friendship Technology 

 

Human 

Rights  

Health, 

Environment 

Wellness in 

Latin America 

Music and 

culture 

Essential 

questions 

How 

does art 

reflect 

society? 

How do you 

define 

friendship 

and why are 

they 

important? 

What are 

the most 

important 

Latin 

American 

inventions? 

What kind 

of injustices 

do Latin 

American 

indigenous 

people face? 

How can we 

improve 

wellness in 

Latin 

America? 

How does 

music 

represent 

culture? 

 

We have aligned our curriculum with ACTFL proficiency guidelines, organizing the units 

using the AP themes.  We utilize best practices for teaching language according to 

ACTFL standards. We teach the course using the 6 core practices for world language 

learning.  These are the following:  

(1) Facilitate target language comprehensibility. 

(2) Guide learners through interpretive authentic resources. 
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(3) Design oral interpersonal communication tasks. 

(4) Plan with a backwards design model. 

(5) Teach grammar as concept and use in context, with Vistas, Descubre 3 as an online 

support resource. 

(6) Provide appropriate oral feedback. 

As a result of curriculum development, we no longer incorporate a textbook but instead 

use authentic resources that are made by native speakers for native speakers.  We adjust 

the task not the text and help provide strategies to our students to have the ability to 

comprehend language. The students create and maintain a notebook that helps them to 

develop a portfolio that organizes the material and shows proficiency growth.  This 

notebook aids in the development of executive functioning. This year the students have 

access to an online resource in order to create a balanced curriculum. 

All of the assessments that are given are performance-based and measure what the 

students can do with the language.  They speak, read, write, listen, and demonstrate 

growth in these skill areas. 

For the 2018-2019 school year all level 4 Spanish students will take AAPPL test in 

March, an exam students may take in order to qualify for the Illinois State Seal of 

Biliteracy. 

Recommendations  

At this time, the level 4 team should continue to grow and develop the curriculum with 

an emphasis on proficiency, performance and balance of integrated grammar. The 

curriculum will need adjustments as the students become accustomed to the new 

proficiency model and as the level 4 curriculum builds out. The topics and assessments 

will have to adjust in order to reflect current trends and topics of discussion.  For the 

2018-2019 school year, we will integrate an online resource VHL for the students to 

create more balance in the curriculum.  The level 4 team feels that it is important to 

continue the development of the vertical curriculum including the creation of a level 2 

and level 3 proficiency program that has consistent growth expectations. 
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Course or Initiative: Spanish 473 

Findings 

This year we have 4 sections of Spanish 473.  All sections vary in class sizes from 20-27 

students.  The course is comprised of mostly junior students. Most of the students are 

coming from Level 3 Honors Spanish at GBN.  Only 1 student is new to the district.  

A small majority of students continue on to the Level 5 or AP Spanish.  Last year there 

were 4 sections of Level 473 and now there are 4.  The level four honors course 

addresses interpersonal, interpretive and presentational skills via reading, writing, 

listening, speaking and culture. The course is focused on developing students 

proficiency level to sustain intermediate mid and being able to reach, although not 

maintain, intermediate high for some skills. The students have access to an online 

resource, Imagina from Vistas, to support the curriculum. 

The curriculum for fourth year Spanish Honors is in its second cycle of development and 

growth. The curriculum is structured by 6 units (3 units per semester). The following 

outlines the AP themes, topics and essential questions. 

AP 

theme 

Art Friendship Technology Tolerance Literature Music 

Topic Art and 

Society 

Friendship 

and love 

Latin 

American 

inventions 

Human 

Rights 

Latin 

American 

authors and 

short stories. 

Music 

and 

culture 

Essential 

Questions 

How does 

art 

represent 

society? 

How do you 

define 

friendship? 

Why are 

friendships 

important? 

What is the 

most 

important 

Latin 

American 

invention in 

society? 

What kind 

of injustices 

do we 

encounter 

in Latin 

America? 

How does 

culture 

influence 

literature? 

How 

does 

music 

represent 

culture? 

 

We have aligned our curriculum with ACTFL proficiency guidelines, organizing the units 

using the AP themes.  We utilize best practices for teaching language according to 

ACTFL standards. We teach the course using the 6 core practices for world language 

learning.  These are the following:  

(1) facilitate target language comprehensibility. 

(2) Guide learners through interpretive authentic resources. 

(3) Design oral interpersonal communication tasks. 
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(4) Plan with a backwards design model. 

(5) Teach grammar as concept and use in context with Vista’s Imagina as an online 

support resource.  

(6) Provide appropriate oral feedback.  

As a result of curriculum development, we use authentic resources that are made by 

native speakers for native speakers.  We adjust the task not the text and help provide 

strategies to our students to have the ability to comprehend language.  The students 

create and maintain a notebook that helps them to develop a portfolio that organizes the 

material and shows proficiency growth.  This notebook aids in the development of 

executive functioning.  This year the students have access to an online resource, Imagina 

from Vista Corporation, in order to create a balance in the curriculum. 

All of the assessments that are given are performance-based and measure what the 

students can do with the language.  They speak, read, write, listen, and demonstrate 

growth in these skill areas. 

For the 2018-2019 school year all level 4 Spanish students will take the AAPPL test in 

March, an exam students may take in order to qualify for the Illinois State Seal of 

Biliteracy. 

Recommendations  

At this time, the level 4 team should continue to grow and develop the curriculum with 

an emphasis on proficiency, performance and balance of integrated grammar.  The 

curriculum will need adjustments as the students become accustomed to the new 

proficiency model and as the level 4 curriculum builds out.  The topics and assessments 

will have to adjust in order to reflect current trends and topics of discussion.  For the 

2018-2019 school year, we will integrate an online resource for the students to create 

more balance in the curriculum.  The level 4 team feels that it is important to continue 

the development of the vertical curriculum including the creation of a level 2 and level 3 

proficiency program that has consistent growth expectations. 
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